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Narrative Description of the School and Community 
 
Coulston Elementary School is located at 121 Knightstown Road, Shelbyville, Indiana. Based on 
the census of 2000 there are 17,951 people, 7,307 households, and 4,654 families residing in the 
city of Shelbyville. The racial makeup of the city is 95.28% White, 1.58% African American, 
0.15% Native American, 1.16% Asian, 0.02% Pacific Islander, 0.90% from other races, and 
0.91% from two or more races. 1.91% of the population are Hispanic or Latino of any race. 
 
 

95.28%

1.16%

1.91%

1.58%

0.15% 0.02% 0.90%

0.91%

White African American Asian
Hispanic or Latino (of any race) Native American Pacific Islander
Some other race Two or more Races  

 
 

There is a wide variety of housing in the district, ranging from small studio apartments to 
grand estates. There are 7,307 households out of which 32.3% have children under the age of 
18 living in them. Within these households 46.3% have married couples living together, 12.5% 
have a female household with no husband present, and 36.3% are non-families. 30.3% of all 
households are made up of individuals and 12.2% have someone living alone who is 65 years 
of age or older. The average household size is 2.39 and the average family size is 2.96. 

In the city the population is spread out with 26.2% under the age of 18. The median age in 
Shelbyville is 34 years.  
 

The median income for a household in the city is $36,824, and the median income for a family 
is $46,379. The per capita income for the city is $18,670. 9.1% of the population and 6.1% of 
families are below the poverty line. Out of the total population, 10.8% of those under the age 
of 18 and 11.6% of those 65 and older are living below the poverty line. 
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Coulston Elementary is one of three schools that service prekindergarten, kindergarten, first, 
second, third, fourth, and fifth graders in the Shelbyville Central School Corporation. The 
enrollment at Coulston Elementary is approximately 500 students. Coulston’s diverse student 
enrollment validates the need for offering a variety of programs. The student population is 
approximately 78% Caucasian, 15% Hispanic, 3% Asian, 2% Multiracial, and 1% African 
American.   
 

78.00%

1.00%

3.00%

15.00%

2.00%

White African American Asian Hispanic Multiracial  
 
 
 
 
The diversity at Coulston Elementary is also reflected in number of students receiving free or 
reduced lunch.  Approximately 180 (36%) students are on free lunch while approximately 51 
(10%) are on reduced lunch.  Approximately 267 (54%) students are on paid lunch. 
 

36.00%

54.00%

10.00%

Free Lunch Paid Lunch Reduced Lunch  
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Coulston Elementary’s staff consists of twenty-nine regular education teachers, three special 
education teachers, one counselor, one assistant principal, and one principal. There are 
approximately fifteen instructional assistants, three office staff members, four custodians and six 
food service employees. 
 
Coulston Elementary School consists of one large building originally constructed in 1956, but 
was enlarged and upgraded in 1971, 1983, 1985, and in 2000. The building is 125,000 sq. ft., 
with the average classroom occupying a little less than 1200 sq. ft. The building consists of three 
wings that are connected in the middle by the learning center (library). Coulston has a large 
gymnasium that can accommodate 750 persons.  
 
Technology at Coulston has taken significant strides. Coulston Elementary has an interactive 
website that provides information on school events, accomplishments, links to individual teacher 
websites, and other school information. The learning center in the library has the capability to 
show multiple educational programs for classrooms from a central location.  All classrooms have 
a minimum of 2 student workstations and a teacher workstation all connected to the network. 
Coulston also has interactive e-Instruction units available for classes to utilize on a daily basis. 
Currently four rooms are equipped with an integrated audio and visual PoleVault system. In 
addition the school currently has a 30-station computer lab equipped with a Smart Board. 
Shelbyville Central also has purchased student licenses for Achieve 3000 to be used with at-risk 
students in grades two through five.  
 
Coulston Elementary will be in its second year of choice for the 2008-2009 school year. 
Coulston has made progress and met the expectations for annual yearly progress in all categories 
for the 2007-2008 school year. The school receives targeted assistance from Title I. However, 
Coulston is in the process of applying for school-wide status.  
 
 
Mission, Vision, or Beliefs 

Shelbyville Central Core Values/Fundamental Objectives 
 

We must establish a partnership involving students, staff, families, and community. 
·  Vision of corporate-wide cooperation and civility. 
·  Effective communication. 
·  Good public relations. 
 
We must have a corporate-wide, on-going strategic planning process. 
·  Outline of the process. 
·  Needs assessment and data gathering. 
·  Measurement of mission. 
 
We must have a positive learning environment. 
·  Readily available resources: Quality technology, furniture, materials, and supplies. 
·  Happy buildings. 
·  Students prepared to learn. 
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We must promote/support high student achievement in all areas. 
·  Tracking of individual achievement. 
·  Vertical and horizontal articulation. 
·  A philosophy that every child can learn. 
 
 
We must have quality employees. 
·  Training and professional development. 
·  Well compensated. 
·  Rewards and recognition. 
·  Recruit, retain, and nurture new employees. 
 
We must have an effective communication system for all stakeholders. 
·  Marketing program. 
·  Communication training for all staff. 
·  Regular staff meetings. 
 
 
Coulston Elementary School 

Coulston Elementary  Mission 
  

Coulston Elementary School provides a positive educational environment where students 
learn to become productive community members. Qualified, caring people will accomplish 
this in a professional manner. 

  
Coulston Elementary  Beliefs 

  
·  We believe that student successes in achievement are the result of an 

ongoing strategic planning process.  
·  We believe that our school must afford a safe and positive learning 

environment for our students.  
·  We believe that students must take responsibility for their actions.  
·  We believe that students should be treated with dignity, impartiality, 

and respect.  
·  We believe that the entire community should become active 

participants in the learning process through an effective 
communication system.  

  
  

Coulston Pledge 
  

I promise to work hard today to be a Coulston Elementary Good Citizen. I 
will be a good listener and I will follow instructions the first time they are 
given. I will be kind and considerate to others. I will treat other people's 
property and the school's property with respect. I will use my "quiet" voice 
inside the building. I will give my personal best effort in all that I do, so I can 
learn and others can, too. I will strive to be a Coulston Star Student! 
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Statutes and rules the school wishes to have suspended from operation 
 
At this time Coulston Elementary is not applying for waivers. 
 
 
Description and Location of Curriculum 
 
The Shelbyville Central School’s Elementary written curriculum is the combination of local 
learning objectives, the Indiana Academic Standards, and Power Indicators. The Shelbyville 
Central School Corporation school board of Education prior to distribution to teachers approves 
the corporation’s K-5 curriculum.   Each year that the corporation reviews textbooks, a new 
curriculum map is updated.  
 
Curriculum in the Shelbyville Central School Corporation will be: 
 
Aligned with state and national standards 
As the curriculum is revised, state and national standards, when appropriate, will be incorporated 
and identified within district curriculum guides. Corporation designees and committees will be 
responsible for ensuring that the alignment occurs. Building administrators will serve on and take 
leadership in curriculum revision committees so that they will be knowledgeable about the 
corporation’s curriculum as well as state and national standards. They will take an active role in 
communicating with teachers, parents, and students about the curriculum and explain how 
curriculum objectives are being met in their schools and/or departments. They will look for 
physical evidence that the curriculum is being taught and learned by reviewing student work 
(activities, projects, homework assignments, assessments) and classroom displays and by 
working with teachers to enhance the relationship between student work and the curriculum.  
 
Aligned with instruction and assessment 
Curriculum will drive instruction and assessment and all three will be in alignment. 
 
Rigorous and challenging for all students 
In all content areas and at all grade levels, the district curriculum will go beyond basic skills and 
reflect higher order thinking (interpreting data, problem solving, applications, communication, 
analysis and synthesis). District curriculum designees and their committees will ensure that the 
written curriculum is rigorous and challenging. Administrators will look for all students to be 
engaged in work that is challenging, with appropriate depth rather than “covering content.” 
 
Relevant and meaningful to students 
In content areas and at all levels of instruction, curriculum will be relevant and meaningful to the 
lives of students. Building administrators will observe students actively engaged in learning that 
is meaningful and respectful. They will observe situations in which students are encouraged to 
make connections to other disciplines and to real life. They will expect students to be able to 
explain what they are learning and why they are learning it. 
 
Appropriate to the learner 
In all content areas and at all levels of instruction, curriculum will be delivered in ways that are 
appropriate to diverse groups of learners who are at different readiness levels, have different 
learning styles, and have different interests. Teachers will implement a variety of instructional 
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and assessment strategies, resources, and flexible grouping patterns to tailor the curriculum to the 
needs of individual learners. 
 
Curriculum Mapper, a writing tool, has been used to currently map English/Language Arts and 
Math in kindergarten through fifth grade. It utilizes a large database of national standards and 
state standards as well as the option for local learning objectives.  
 
Shelbyville Central schools curriculum is available for review at the Education Center, located at 
803 St. Joseph Street in Shelbyville, Indiana. All subject areas K-12 are available to the public in 
the office waiting area at the Education Center. A copy of the curriculum maps 
(English/Language Arts and Math) for the grade levels is also available at Coulston in the office. 
Each teacher has been issued the standards and should have them present in their classroom. 
Indiana’s Academic Standards, Shelbyville Central’s Power Standards, programs for gifted and 
high ability students, and wellness policy can all be accessed through the Shelbyville Central 
School Corporation website at www.shelbycs.org.  
 
 
Titles and Descriptions of Assessment Instruments 
 
Just as students learn in different ways, they demonstrate learning in different ways.  For that 
reason, students must be given ongoing and varied opportunities to show what they have learned. 
These assessment opportunities must be consistent with the ways in which students have been 
taught and must reflect high expectations for student learning. These include both formal and 
informal assessments, observations, interviews, discussions, performance tasks, open-ended 
responses, and standardized tests. Results of these assessments at Coulston Elementary are used 
to adjust instruction, provide students and parents with feedback, and plan remediation and 
enrichment, as well as evaluate students. Assessing the progress of the students is a major 
priority of Coulston Elementary.  All the teachers are committed to developing the potential of 
each child and giving students and parents appropriate feedback on the academic performances.  
Every teacher uses a variety of classroom assessments to evaluate the growth and learning of the 
students.  The following assessments provide teachers with additional indicators of student 
progress and overall performance levels: 
 

·  ISTEP+ is an annual standardized, criterion-referenced test mandated by the state for all 
students in grades 3 through 10.  It is used as the basis for determining Adequate Yearly 
Progress. 

·  Peabody is an expressive test given to kindergarteners in the fall and spring. 
·  VMI is a visual motor test given to kindergarteners in the fall and spring. 
·  Kindergarten and First Grade Progress Reports are new nine-week checklists based on 

the Indiana State Standards.  Each nine weeks, students’ progress in each area is 
evaluated and communicated to parents. 

·  Early STAR/STAR Literacy Assessment is a computerized program given to all students 
a minimum of four times a year to identify reading performance.  It also provides a 
breakdown of reading skills for each student. 

·  The Accelerated Reading Program is a computerized test students take after reading a 
book at their level.  The immediate feedback lets students and teachers know their 
comprehension of the content read. 

·  STAR Math, a computerized test, for grades 1-5 that assesses the students’ mastery level 
in math. 
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·  Acuity tests students in grades 2-5 in the areas of Reading, Language and Math.  These 
tests are given early in the fall and again in the spring.  The tests are matched to the 
child’s learning level.  Various reports are provided to students, teachers and parents.  
Students and parents can chart a child’s individual growth. 

·  Kindergarten and First Grade locally developed math tests based on the Indiana State 
Standards are given in the fall and spring. 

·  Formal Writing Assessments are conducted at least once each grading period. Writing 
samples for all students are scored in kindergarten through fifth grade using a rubric 
based on ISTEP+ and 6+1 traits used for consistency in standard measurement. 

·  ExamView Assessment Suite 6.0 includes common assessment, creation tool, and 
extensive reporting capabilities.  It includes a database of standard specific questions in 
Math, Social Studies, and Language Arts.   

·  ISTAR-Indiana Standards Tool for Alternate Reporting is an observation-based 
alternative assessment designed to measure student progress relative to Indiana’s 
Academic Standards in E/Language Arts and Mathematics.  ISTAR may also be used to 
measure progress of those students who are focusing on a functional curriculum 

·  Achieve 3000 is a web passed assessment tool that is currently being used by Title I in 
grades 2-5 to assess and support reading comprehension. 

·  DIBELS testing is conducted in all K-1 and identified At risk students in grades 2-5, 
Dynamic Indicators of Basic Early Literacy Skills, DIBELS assessments are used to 
assess the five areas of Put Reading First: Phonemic awareness, Knowledge of phonics, 
Oral Reading Fluency, Vocabulary, and Text Comprehension.  DIBELS assessments are 
administered Fall, Winter, and Spring for grades K-1 and at risk students grades 2-5. 
DIBELS progress monitoring are brief measures of the five essential components of 
reading instruction.  

·  Curriculum Manager- valuable assessment tools that each teacher has available to assist 
his or her teaching and testing of the Indiana Academic Standards. This software can 
generate tests based on a large data bank of questions geared around specific learning 
objectives. 
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Plan for Submission/Updating Schoolwide Plan 
 
The objective of the school improvement team is to lead the development of a school 
improvement plan that addresses student achievement needs, to monitor the implementation of 
the plan, and to revise it when appropriate. The following members will collaborate throughout 
the school year to evaluate and amend the school improvement plan as needed.   
 
At Coulston Elementary, the School Improvement Plan Team committee includes the following 
staff members: 
           Name Position                                                                

Jim Conner Principal 

Ryan Mikus Assistant Principal 

Jennifer DeArmitt Fifth Grade Teacher 

Brooke Collins Title I 

Jenny Branson Title I 

Holly Ross Third Grade Teacher 

Mona Wickizer Special Education Teacher 

Brooke Fischer Kindergarten 

Christina Burnett Parent 

 
 
Calendar for Submission/Updating of PL221/School Wide Plan 

October-April Review plan and gather data; research best 
practices through study groups; revise plan 

April Submit plan for peer-review process: review 
plan and recommendations 

Early April Submit plan to Parent Teacher Organization for 
review and recommendations 

Mid April Submit plan to superintendent for review and 
recommendations 

May 1st Submit plan to Shelbyville Central Schools 
School Board 

 
 
Attendance Rate 
 
There is a strong relationship between student attendance and student academic achievement. 
Consequently, it is critical that student attendance rate is high.  A primary goal regarding 
attendance is to ensure that the average attendance rate is continually improving with a minimum 
target of 95%. The school will closely monitor both individual and aggregate attendance and 
strive to be above 96%. For those students to have attendance issues there is “Calendar Crew,” 
which is a school wide initiative that tracks and encourages daily attendance. If attendance issues 
become an overwhelming concern the school has the option of sending the student to “Absence 
Review,” in which the student and student’s guardians attend with community organizations 
such as the probation office, prosecutor’s office, department of child services, and school 
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officials. If attendance is not improved after meeting with the Absence Review Panel then the 
option to refer to the student to the prosecutor’s office for Truancy is viable.  Collection of 
student attendance rates, analysis of that data, and adjustments to the school improvement plan to 
address that data is an integral part of the school’s improvement process. As of midyear 2007-
2008, Coulston’s attendance rate was 96%. 
 

 
 
Safe and Disciplined Learning Environment 
 
Coulston Elementary has a crisis response team that consists of administrators and teachers from 
the building. The team is a building planning committee responsible in assessing adverse 
situations and then determining what course of action needs to be taken. The response team 
meets periodically throughout the year and on an as-needed basis. Members of the Crisis 
Response Team are as Follows: 
 
       Name                                                          Position                                                     

 
           
For learning to occur, the environment must be safe, orderly, and conducive to learning. 
Expectations at Coulston Elementary are high for students and staff members alike. Procedures 
and routines will be in place to ensure that time is used efficiently, instruction is appropriately 
paced, a variety of learning activities is occurring, students are taking responsibility for their own 

Jim Conner Principal 

Ryan Mikus Assistant Principal 

Mona Wickizer Special Education Teacher 

Jan Meyer Counselor 

Glen Hopkins 3rd Grade Teacher 

Carrie Dilley 5th Grade Teacher 

Mary Ann Meyers 2nd Grade Teacher 

Angie Carson Life Skills Teacher 
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learning and actions, connections are being made to prior knowledge, and the needs of 
individuals and the group are being met. The environment is designed to encourage active 
respectful involvement, on-task behaviors, risk-taking in teaching and learning, mutual respect, 
and reflection about learning. Coulston Elementary’s staff takes an active role in providing a safe 
and orderly environment that is conducive to learning in their building.  
 
Shelbyville Central Schools reinforces Coulston’s standards of respect for oneself, others, and 
property through a strict policy on bullying as it is defined as overt, repeated acts or gestures, 
including verbal or written communications transmitted; physical act committed; or any other 
behaviors committed by a student or group o students against another student with the intent to 
harass, ridicule, humiliate, intimidate, or harm the other student.  Bullying applies when a 
student is on school grounds immediately before or during school hours, immediately after 
school hours, or at any other time when the school is being used by a school group; off school 
grounds at a school activity, function, or event; or using property or equipment provided by the 
school. Threatening or intimidating any student for the purpose of, or with the intent of, 
obtaining money or anything of value from the student.    
 
The administration will assist teachers in maintaining a classroom environment that promotes 
learning for all students. If students do not meet the school’s expectations then there are a variety 
of avenues to help support the student, as well as maintain a building/classroom conducive for 
learning.  Below are the results of how the staff at Coulston feels when asked about safety in the 
2008 staff survey. 
 
 
 
 
 
 
 
 
 

 

 

 

 

Coulston Elementary’s guidance counselor and teachers educates students K-5 throughout the 
year about the school’s M.O.P. Rules. M.O.P. stands for Me, Others, and Property. The questions 
we ask students to think about are: "Will this hurt me or get me into trouble? Will this hurt others 
or get others into trouble? Will this hurt someone's property?" If the answer to even one of these 
questions is "yes," then, don't do it! We encourage parents to use the M.O.P. Rules and the 4 A's 
at home, as well. Consistency is important for all children, and we promote our behavioral 
program both at school and at home.  

 

Students and staff are safe at Coulston.

46%

45%

3% 6% 0%

Strongly Agree
Agree
Not Sure
Disagree
Strongly Disagree
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If a student chooses to break a M.O.P Rule, then he/she must go through the 4A's. The first A 
stands for "admit." The student must admit what he did or his part in the conflict. He/She must 
be honest. The second A stands for "apologize." The student must apologize sincerely to 
everyone that has been hurt or offended. The third A stands for "accept." The student must 
accept the consequences and take responsibility for her actions, without anger and resentment. 
The last A stands for "amends." The student must make amends or "fix" what she did. He/She 
must consider what she can do to make it better. He/She may need to change her behavior. 

This program intended purpose is to encourage Coulston Students to behave appropriately with 
each other and with the adults in the building. We will also be using the word "choices" with our 
students to encourage them to take responsibility for their actions. Coulston in addition follows 
the corporation guidelines for suspension or expulsion.  Grounds for suspension or expulsion in 
the Shelbyville Central Schools are viable options for student misconduct or substantial 
disobedience. Examples of these actions are referenced in the school’s student handbook.   
 
 
In the 2005 – 2006 school year Coulston Elementary had 200 referrals the chart below depicts 
the number of each infraction. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2005-2006 Discipline Record
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In the 2006-2007 school year Coulston Elementary had 139 referrals to the office. The chart 
below depicts the number of each infraction. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As of February 2008 Coulston Elementary has had 86 referrals to the office. The chart below 
depicts the number of each infraction. 
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Increasing the Amount of Learning Time 
 
3 Tier Model 
Tier 2 and 3 of the three tier model shown below provide additional support with supplemental 
and intensive reading interventions.  
 

 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Title I Resource Teachers 
Certified Teachers provide additional direct instruction and opportunities for practice and 
remediation in small, flexible groups to students who are most in need academically in Language 
Arts and Math.  
 
 
Spanish and Chinese Language Enrichment 
Before and after the school day fourth and fifth grade students are given the opportunity to 
participate and learn Spanish and Chinese. The purpose is to promote foreign language and 
cultural awareness.   
 
 

90-120 minute reading/language arts block 
Systematic, explicit instruction in the 5 

Dimensions of Reading 
Flexible Small Groups 

Grade level management/weekly contract 
Classroom guidance 

 

Title I Assistance 
Calendar Crew 
Behavior Plans 

Additional 15-30 minutes of math instruction 
RTI Meeting 
Early Steps 

Second Steps 
SOAR 

Achieve 3000 

Special Education 
All-Day Kindergarten 
Social Skills Groups 

  

TIER 2 
 

TIER 1  

Assignment books 
Reinforcement with 

instructional assistants 
DIBELS 

Guided reading groups 
60 minute math block 

TIER 3 
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Wednesday Enrichment 
Wednesday afternoons are professional development opportunities for teachers, and an early 
release day for students.  Fourth and fifth grade students are given the opportunity to participate 
in extra curricular events in the areas of Physical Education, Art, and Music at least once a 
month.   
 
 
ESL Resource Paraprofessionals 
Highly qualified paraprofessionals provide additional academic support in small groups or one-
on-one to students who are English Language Learners. Under the direction of the classroom 
teacher, the paraprofessional provides additional support in the classroom.  
 
 
Early Steps/Second Steps   
Early Intervention provided by highly qualified teachers, and highly qualified paraprofessionals 
that provide additional reading instruction for first and second grade students who are at-risk.  
 
 
SOAR 
Early Intervention provided by highly qualified teachers, and highly qualified paraprofessionals 
that provide additional reading instruction for third, fourth, and fifth grade students who are at-
risk. 
 
 
SPROUT 
Coulston Elementary has implemented the SPROUT (Students and Parents Receiving Outreach 
Under Tutoring) program to work with Coulston families two hours a week teaching basic 
English language skills. Adults participated from all different backgrounds including Japanese, 
Korean, and Hispanic.   
 
Third, fourth, and fifth grade students involved in the SPROUT program received homework 
assistance and when completed practiced money facts, multiplication facts, and addition.  For 
first and second grade reading and homework were the emphasis.  Kindergarten worked on their 
letter recognition and sounds (upper and lower case), shapes, and animals.  Many 
young volunteers from the high school earned service credits gave the nursery their undivided 
attention 
 
 
Summer School 
Summer school program is designed for students who need continuing grade level support for 
success in the next grade level. 
  
 
Math and Science Summer Camp 1-8 
In an effort to meet the educational needs of struggling students, Shelbyville Central Schools 
offer a summer program for student’s grades 1-8 to participate. This is an intensive three weeks 
where not only content is covered, but many learning strategies are practiced as well. 
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Highly Qualified Teachers and Paraprofessionals 
 
All Coulston Elementary Teachers and Paraprofessionals are deemed to be highly qualified, or 
are in the process of becoming highly qualified. Shelbyville Central Schools ensures that the 
district hires highly qualified teachers and paraprofessionals.  See the following charts. 
 

Teacher’s Name Teaching Assignment Indicator of Being Highly Qualified 
Kelly Bakes 4th Grade NTE (National Teacher Exam) 

Annette Creed 2nd Grade HOUSSE Rubric points totaling highly qualified status. 

Jennifer DeArmitt 5th Grade NTE (National Teacher Exam) 

Brooke Fischer Kindergarten NTE (National Teacher Exam) 

Micka French 2nd Grade HOUSSE Rubric points totaling highly qualified status. 

Bambi Garrison 4th Grade NTE (National Teacher Exam) 

Iva Hackman 1st Grade HOUSSE Rubric points totaling highly qualified status. 

Laura Heaton 5th Grade HOUSSE Rubric points totaling highly qualified status. 
Alison Heidenreich 4th Grade NTE (National Teacher Exam) 
Ashley Heller Kindergarten NTE (National Teacher Exam) 

Glen Hopkins 3rd Grade HOUSSE Rubric points totaling highly qualified status. 

Susan Kolls 2nd Grade NTE (National Teacher Exam) 

Linda Land 1st Grade HOUSSE Rubric points totaling highly qualified status. 

Mary Ann Meyers 2nd Grade HOUSSE Rubric points totaling highly qualified status. 

Char Moeller Kindergarten HOUSSE Rubric points totaling highly qualified status. 

Janet Peck 3rd Grade HOUSSE Rubric points totaling highly qualified status. 

Rebecca Powell 1st Grade HOUSSE Rubric points totaling highly qualified status. 

Susan Richart 1st Grade HOUSSE Rubric points totaling highly qualified status. 

Ross, Holly 3rd Grade NTE (National Teacher Exam) 

Lisa Sadlon 1st Grade HOUSSE Rubric points totaling highly qualified status. 

Wanda Shadley 3rd Grade HOUSSE Rubric points totaling highly qualified status. 

Sylvia Spurling 5th Grade HOUSSE Rubric points totaling highly qualified status. 

Diane Taylor 4th Grade HOUSSE Rubric points totaling highly qualified status. 

Julie Essex 2nd Grade NTE (National Teacher Exam) 

Carrie Dilley 5th Grade NTE (National Teacher Exam) 

Brooke Collins Title I HOUSSE Rubric points totaling highly qualified status. 

Belinda Fairchild Physical Education HOUSSE Rubric points totaling highly qualified status. 

Rhonda Quellhorst Art HOUSSE Rubric points totaling highly qualified status. 

Cindy Nicholson Music HOUSSE Rubric points totaling highly qualified status. 

Mona Wickizer Special Education HOUSSE Rubric points totaling highly qualified status. 

Beth Green Special Education NTE (National Teacher Exam) 

Angie Carson Special Education HOUSSE Rubric points totaling highly qualified status. 
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Paraprofessionals/ 
Instructional Aides 

Assignment Indicator of Being Highly Qualified 

Janice Veerkamp Title I College Degree 

Pam Toll Title 3 College Degree 

Stephanie Rice Title 3 College Degree 

Dain Taylor Title I College Degree 

Jenny Branson Title I Praxis 

Julie Wilhoite Title I Praxis 

Leslie Bate Essential Skills Associates Degree 

Lori Ferguson Prime Time Praxis 

Karen Kolls Prime Time Praxis 

Beth Mills Prime Time Will take ParaPro assessment by 08/01/08 

Charlotte Huffer Prime Time Will take ParaPro assessment by 08/01/08 

Melody Skipton Spec. Ed College Degree 

Karen Wethington Spec. Ed Praxis 

Lisa Polston Spec. Ed Praxis 

Sonja Thomas Spec. Ed Praxis 

 
 
Strategies to Attract High-Quality, Highly-Qualified Teachers 
 
We are fortunate in Shelbyville Central to attract and hire the very best professionals available to 
staff our programs. Experience and stability are characteristics that describe our staff--
characteristics that foster an atmosphere of creativity and challenge in our schools. Shelbyville 
Central Schools along with Coulston Elementary have many strategies in place to ensure that 
highly-qualified individuals are employed. The corporation has high expectations for their 
employees when it comes to valid licensing, positive community involvement, and most of all a 
commitment to students and the art of learning.   
 
To find the right individual administrators visit state College Recruitment Days, and have direct 
interaction with local colleges and universities.  Shelbyville Central Schools have an attractive 
website where vacancies are publicized and applications can be completed online. Employment 
opportunities are also posted on the Indiana Department of Education website (www.doe.in.gov). 
At Coulston Elementary we also carefully observe student teachers and interns for potential 
future hire. 
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Parental Involvement 
 
Parents at Coulston Elementary School are a critical part of the academic structure of our school. 
Parents are asked to become involved the direction of the school by taking advantage of 
volunteer opportunities within the school, as well as, their child’s classroom. Coulston 
Elementary parents help teachers coordinate field trips, volunteer for interdisciplinary projects 
and assist with student recognitions.  
 
The following graphs represent information collected from the 2008 parent survey: 
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The Coulston Elementary staff strives to create a welcoming atmosphere where parents and 
visitors feel welcomed and appreciated.  The graphs below show the results from the 2008 
Coulston Staff Survey of how welcome the parents and visitors feel at Coulston. 
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In order to help parents become active participants in their child’s education, technology is used 
as a tool to provide easy access to student data and as an extended learning tool. Parents utilize 
voice mail and/or e-mail to access class or student information, and/or communicate with their 
child’s teacher. Parents are also offered computer access to student grades through the school’s 
website.  
 
Below is a list of opportunities for parent involvement at Coulston Elementary: 
 
PTO Activities  
Classroom volunteers 
Parent/Teacher conferences 
Field trip volunteers 
CAPE Parent Meetings 
Open House 
Coulston Science Expo 
School Performance Report 
Parent Home-School Compact 
SPROUT 
Family Problem Solving 

·  Parents will be actively involved in both Math and Language Arts.  Classroom teachers 
will provide a monthly problem solving activity engaging parents and students together to 
strengthen students’ problem solving skills.  Gathering classroom data and student 
artifacts will assess implementation. 

Reading Logs 
·  Parents will monitor reading comprehension weekly through homework activities as 

assigned by the homeroom teacher. Weekly Reading Logs will be maintained by students 
and monitored by classroom teachers to verify parental involvement.   

 
 
Parents are critical components to the family environment we have created over time. 
Communication has been key to a successful intertwined relationship. Their child’s teacher 
informs parents throughout the year. During these meetings parents are afforded a variety of 
information, which include testing results, classroom observations, and or student recognitions. 
During the two formal conferences during the year NWEA testing results, and DIBELS results 
are shared with each parent. ISTEP+ results are sent home with report cards upon arrival from 
the state.  Also, Las Links results sent home immediately upon arrival with student. STAR 
Reading results sent home quarterly with participating students. 
 
Coulston Elementary is committed to continue building on parental relationships. Parents will 
have the opportunity to review and make recommendations to the school improvement plan 
throughout the year. There is parental representation on the school improvement team that 
reflects the Coulston’s parent concerns and perceptions.  Multiple parents also participated in the 
development of the plan by participating in small study groups and creating the plan’s guiding 
principles. Drafts of the plan will be presented during open forums of the PTO meetings.  Parents 
will have ample amount of opportunities to review the plan and make recommendations over the 
next three years. 
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Transition Plans 
 
Pre-Kindergarten-Kindergarten  
Students transitioning from pre-Kindergarten to Kindergarten, and their families, are provided 
with a number of opportunities and services to facilitate the transition period. Shelbyville Central 
Schools holds Parent Fair for incoming pre-Kindergarten and Kindergarten students, Back-To-
School night, and parent/student orientation. Shelbyville Central Schools collaborates with area 
preschools such as Head Start to inform them of the school’s expectations, procedures, and 
opportunities.  
 
Special Education students in preschool have a transition case conference before entering 
Kindergarten to ensure a successful transition.  Those at-risk and those Special Education 
students meet their prospective Kindergarten teacher and visit the classrooms in the spring.  
Students at high-risk of academic failure have several opportunities to participate in the 
Kindergarten classroom at the end of their pre-school year.  The Special Education teacher, the 
Kindergarten teacher, and the administration meet to discuss accommodations and student 
profiles.  For students who do not have an IEP, but are at-risk, the administration, the student’s 
current classroom teacher, and next year’s teacher meet to discuss and share information to assist 
the student in a successful transition to the Kindergarten.  Students also maintain their mentor 
from preschool to Kindergarten.   
 
 
5th Grade – 6th Grade    

For many young adolescents the transition from fifth grade in elementary to middle school can 
be a time period of mixed emotions. New friends, new teachers, and new a school environment 
can bring out excitement and, at times, a little nervous energy for middle school students. 
Towards the end of second semester fifth graders take an informational visit/tour of the middle 
school. Also, students in fifth grade take part in placement tests for pre-algebra and Music 
Aptitude Tests.  Student information from the elementary level is passed on to the middle school 
at the conclusion of the school year. This information may contain academic history, reading 
levels, Individualized Education Plans, or other pertinent student information that would help the 
student experience success at the middle level.  

There is also a transition that occurs for parents during this time. To help parents with the 
transition and to help them feel welcome, Shelbyville Central Schools has a parent orientation 
night held at Shelbyville Middle School for incoming sixth graders and parents.  Special 
Education students travel with their teacher of record to take a tour, eat lunch and try lockers. 
Fifth grade teachers, counselors, and administration went to the middle school prior to ISTEP to 
reinforce students’ academic efforts on the standardized testing.  At the elementary level and 
prior to ISTEP, students met with the students who were in their class the previous year.  This 
elementary teacher provided some encouragement, academic instruction, and test taking 
strategies.   
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Opportunities for Teachers to be included in Academic Assessment Decisions 
 
At Coulston Elementary Teacher and Staff input is vital to ensure student success. Teachers 
provide input on the school’s direction through a variety of means. The administration meets 
with union representatives once a month and as needed to increase communication and continue 
the schools positive progression. Faculty members can also provide input through school 
surveys. Below portrays the results of the 2008 Staff Survey. 
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At Coulston Elementary, teachers participate in the analysis of student achievement data in 
monthly grade level collaborations. Included in collaboration meetings are Title I resource 
teachers, Special Education Teachers, ELL Teaching Assistant, and other pertinent instructional 
and support staff.  Data is shared frequently at staff meetings, building and corporation 
discussion meetings, and grade level meetings. Below are opportunities that teachers have to 
participate in assessment decision making:  
 
PTO 
SIP Team 
E/LA Committee 
Math Committee 
Textbook Adoption 
Science/Social Studies Committee 
GEI Team 
Gold Star Committee 
4 half days are scheduled throughout the year for professional development 
 
Timely additional assistance 
 
As Coulston strives to reach the goal of being a superior school, the faculty and administration 
recognize that data must drive instruction. Coulston Elementary considers all facets of test results 
when planning curriculum, instruction, and remediation. Below are the formal assessments that 
Coulston currently utilizes along with the programs that are in place to support student needs 
highlighted by the assessments.   
 
Assessments 
 
DIBELS  
DIBELS testing is conducted in all K-1 and identified At risk students in grades 2-5, Dynamic 
Indicators of Basic Early Literacy Skills, DIBELS assessments are used to assess the five areas 
of Put Reading First: Phonemic awareness, Knowledge of phonics, Oral Reading Fluency, 
Vocabulary, and Text Comprehension.  DIBELS assessments are administered Fall, Winter, and 
Spring for grades K-1 and at risk students grades 2-5. DIBELS progress monitoring are brief 
measures of the five essential components of reading instruction. 
 
Achieve 3000  
Achieve 3000 is a web passed assessment tool that is currently being used by Title I in grades 2-
5 to assess and support reading comprehension. 
 
Acuity  
Acuity tests students in grades 2-5 in the areas of Reading, Language and Math.  These tests are 
given early in the fall and again in the spring.  The tests are matched to the child’s learning level.  
Various reports are provided to students, teachers and parents.  Students and parents can chart a 
child’s individual growth. 
 
ISTEP+  
ISTEP+ is an annual standardized, criterion-referenced test mandated by the state for all students 
in grades 3 through 10.  It is used as the basis for determining Adequate Yearly Progress. 
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LAS (Language Assessment Skills) links  
LAS links is designed to measure students' skills in speaking, listening, reading, writing, and 
comprehension. 
 
Early Steps 
Early Steps is a systematic one-on-one tutorial reading program with a variety of assessments.  
Gains in reading are assessed by examining individual students’ results which is used to identify 
those students at-risk.  The Early Steps assessments test the concepts of the alphabet, word 
recognition, word concepts, spelling, and passage reading. 
 
 
Programs to Support Assessments 
 
RTI 3-Tier Model  
Coulston Elementary School has numerous and varied interventions in place to help students 
succeed.  Below you see the Three Tiered Model of Supports.   
 
In Tier1, every student benefits from these services.  All students receive a minimum 90-120 
minute language art/reading block where instruction is systematic and explicit.  Reading 
instruction is based in the 5 Dimensions of Reading.  Students get 30 minutes of guided reading 
instruction, as well as flexible small group time based on their level.  All students at Coulston 
Elementary receive a minimum 60 minute math block.  Students are instructed in the core, as 
well as Rocket Math and Calendar Math.  Classroom teachers and instructional assistants provide 
guidance to students in curricular and behavioral areas.  Each student in the school receives a 
weekly report for their conduct and effort.  All students also keep assignment books to maintain 
home-school communication and to maintain good work and study habits. 
 
Tier 2 begins a level of secondary support for students who are not successful using the general 
support of Tier 1.  When a behavioral or academic concern arises, the teacher, parents, and RTI 
team meet to talk about the student’s strengths, concerns, and to problem solve some strategies to 
help the student be successful. The RTI reconvenes every 3 to 4 weeks to progress monitor. 
Students who are at-risk in reading receive Early Steps, Second Steps, or SOAR based on their 
individual level.  Students can also receive extra reading and writing practice by using Achieve 
3000, a computer based program. Students with attendance concerns attend Calendar Crew with 
the Guidance Counselor.  Students in need of extra support behaviorally, use a specialized 
behavior plan to monitor and improve their behavior. 
 
Tier 3 is the most intensive level of support for students who do not show improvement with the 
Tier 2 interventions.  Interventions like Special Education, Social Skills Groups and Full Day 
Kindergarten may be needed. 
 
Early Steps/Second Steps   
Early Intervention provided by highly qualified teachers, and highly qualified paraprofessionals 
that provide additional reading instruction for first and second grade students who are at-risk.  
 
SOAR 
Early Intervention provided by highly qualified teachers, and highly qualified paraprofessionals 
that provide additional reading instruction for third, fourth, and fifth grade students who are at-
risk. 
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SPROUT 
Coulston Elementary has implemented the SPROUT (Students and Parents Receiving Outreach 
Under Tutoring) program to work with Coulston families two hours a week teaching basic 
English language skills. Adults participated from all different backgrounds including Japanese, 
Korean, and Hispanic.   
 
Third, fourth, and fifth grade students involved in the SPROUT program received homework 
assistance and when completed practiced money facts, multiplication facts, and addition.  For 
first and second grade reading and homework were the emphasis.  Kindergarten worked on their 
letter recognition and sounds (upper and lower case), shapes, and animals.  Many 
young volunteers from the high school earned service credits gave the nursery their undivided 
attention. 
 
Achieve 3000  
Achieve 3000 is a web passed assessment tool that is currently being used by Title I in grades 2-
5 to assess and support reading comprehension. 
 
Guided Reading  
Guided Reading assists students to become good readers. The teacher provides support for small 
groups of readers as they learn to use various reading strategies (context clues, letter and sound 
relationships, word structure, and so forth). 
 
Flexible Grouping 
Students are grouped together to receive appropriately challenging instruction.  Flexible 
grouping permits students to move in and out of various grouping patterns, depending on the 
course content. Grouping can be determined by ability, size, and/or interest 
 
 
Coordination and Integration of Federal, State, and Local Funds 
 
The Shelbyville Central School Corporation has chosen not to combine federal, state, and local 
funds. The Shelbyville Central School Corporation is aware that option is available. Although 
Shelbyville Central chooses not to combine funds, Shelbyville Central considers all available 
monies before making decisions as to how funds will be spent. The Shelbyville Central School 
Corporation does this in order to make the best use of all funds.  In addition, great care is taken 
to ensure that all Title I funding is used to supplement, not supplant programs. 
 
Coulston Elementary is currently a Title I Targeted Assisted school.  Coulston  receives Title I 
money to help ensure that all children have the opportunity to attain a high quality education and 
reach grade-level proficiency. Title I funds assists students who are behind academically or at 
risk of falling behind. Services can include: hiring teachers to implement supplemental services 
in Language Arts and math, class size, tutoring, computer labs, parental involvement activities, 
purchase of materials and supplies, pre-kindergarten programs, and hiring paraprofessionals. 
Title I Funds are used to support professional development activities to include 6+1 Writing, 5 
Dimensions of Reading, Early/Second Steps Training, and Achieve 3000 training. An IDOE 
grant secured and supported by Purdue University provided Math and Science Inquiry training.  
Title I supported Coulston Elementary’s SPROUT program. 
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We are currently in the process of applying through the Indiana Department of Education to 
become a “Schoolwide Title I School”.  
 
Title III funds supported ELL students with additional paraprofessional support, and attendance 
at a professional conference.  Title III purchased classroom supplies for use in the ELL program.  
 
Expenditures from Title II and Title V funds have been used for district initiatives such as 
Curriculum Mapper training and for stipends for teachers to work on their maps.  
 
Also, a significant share of Title II and Title V funds have gone to Mentor training through 
Franklin College and for stipends to assist them with new teachers.  Both of these equally affect 
all of the 3 schools.  We have used Title V for reading goal expenditures such as buying 
Delivering on the Promise books and stipends for teachers and Early Steps training (Rick Davis 
funds).   
 
Teacher Mentoring Program 
At Coulston Elementary there are currently two teachers paired up with a licensed mentor. Each 
year teachers at Coulston are offered the opportunity to seek mentor training. Mentors are 
available throughout the year to answer questions, observe classes, problem solve, and talk 
confidentially about problems they may be facing in the classroom. The purpose of the 
relationship, ultimately, is not just to support the new teacher, but also to maximize his or her 
potential and effectiveness in the classroom. 
 
   
LEA Title I Funds  
At Coulston Elementary at least 10% each year of LEA Title I funds are designed for 
professional development to improve the level of instruction by teachers. 
  

Written Notice to Parents 
Immediately after AYP information is released from the state of Indiana and after the school’s parent 
notification letter has been approved from the department of education written notification of school 
improvement status is mailed to the parents/guardians of all Coulston Elementary students.  
Notification is also provided to the parents in multiple languages, and made available to all new 
enrollees throughout the school year in their registration packet.  Additional copies are available 
throughout the school year in the school office and at the corporation office. In addition a public 
forum was held at Coulston Elementary on May 13, 2007 to inform and discuss Coulston’s lack 
of improvement on ISTEP+. 
 
 
Responsibilities of School, LEA, & SEA 
The responsibilities of the school include, but are not limited to, completion of the following 
activities for staff development and methods to ensure compliance with participation and student 
achievement requirements: 

 
1. Maintaining an assessment checklist of responsibilities and compliance for all staff 

administering ISTEP+; 
2. Annually reviewing, prior to the ISTEP+ testing window, all participation and 

accommodation requirements; 
3. Providing ongoing opportunities for professional development focused on assessment 

literacy; 
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4. Providing ongoing professional development in meeting the instructional needs of diverse 
learners (special education and economically disadvantaged) in both Reading and 
Mathematics as identified through AYP analysis; 

5. Completing ISTEP+ data analysis after results are returned; 
6. Requesting technical assistance from the LEA as needed, and; 
7. Using SEA online resources and requesting technical assistance from the SEA. 
8. Providing technical assistance and guidance in all phases of planning and implementing the 

schoolwide Title I plan. 
 

The district will act as liaison between the IDOE and the school to support compliance with 
all requirements, meet with the principal to support completion of documentation and assure 
compliance with Title I monitoring, and provide technical assistance as requested by the 
principal.  Central office personnel are available to provide further assistance as needed.   

The SEA provides additional technical assistance through various online resources, including 
the ASAP website, Title I monitoring documents and support, and access to the Indiana 
Academic Standards and related instructional resources.  In addition, compliance and 
improvement of student achievement is supported through ongoing technical assistance from 
IDOE consultants and the Schoolwide planning process.   
 
  
 
 



 
English/Language Arts Rationale 

 

School:    Coulston Elementary                                                                                                                               Focus Area:  Reading Comprehension 
Goal:      By Spring 2011, 92% of the grades 3-5 students will meet Indiana Academic Standards in English/Language Arts as measured by ISTEP+.  
               By Spring 2014, 100% of the grades 3-5 students will meet Indiana Academic Standards in English/Language Arts as measured by ISTEP+. 

Data Statements Indicating a Need for the Goal Guiding Principles Leading to Strategies 
STRENGTHS: 
 

·     Coulston’s English/Language Arts ISTEP+ scores improved  
      dramatically from 75% in 2006 to 86% in 2007. 
 
·  The current procedure in identifying struggling students had a      
      positive impact on the number of students passing ISTEP+. Of those    
      students targeted 35/38 passed the English/Language Arts portion. 
 
·  Each grade level has improved in scores from 2003 through 2007    
      both within the grade level as well as compared to cohort groups. 
 
·  The Hispanic population scores increased 6% in 2007 over 2006       
      scores. 
 
·  The special education population scores increased 8% in 2007 over  
      2006 scores. 
 
·  English/Language Arts curriculum maps indicate that the curriculum  
      spirals throughout the school year. 
 
CHALLENGES: 
 

·  The 3rd grade English/Language Arts scores currently are 91%  
      passing which is very high.  It could be difficult to maintain that level  
      as they move into the upper grades. 
 
·  Although there are gains within the subgroup populations, i.e.  
      Hispanic, LEP, special education, they are still below grade level   
      state average. 
 
·  The 5th grade special education populations scored significantly lower   
       in reading comprehension in 2007 (42%) as compared to general    
       education (87%). 
 

 
 
Cognitive modeling of reading strategies impacts students’ reading 
abilities. 
 
Offering a large selection of prose to read independently enhances the 
learners’ use of vocabulary and comprehension. 
 
Scaffolding powerfully impacts students’ reading comprehension. 
 
Setting a purpose for reading promotes active readers. 
 
Mediation of student mindfulness promotes transitioning from teacher-
directed to spontaneous utilization of strategies by students. 
 
Flexible and responsive activities for parental involvement dramatically 
impacts student achievement. 
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English/Language Arts Action Plan 

School:    Coulston Elementary                                                                                                                                                                                      Focus Area:    Reading Comprehension 
Goal:  By Spring 2011, 92% of the grades 3-5 students will meet Indiana Academic Standards in Language Arts as measured by ISTEP+.      
           By Spring 2014, 100% of the grades 3-5 students will meet Indiana Academic Standards in Language Arts as measured by ISTEP+. 
Benchmarks: 
     Year 1:  By spring 2009, 80% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
                  By spring 2009, 30 % of grades K-1 students will be designated as low risk as measured by DIBELS. 
     Year 2:  By spring 2010, 85% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
                  By spring 2010, 35 % of grades K-1 students will be designated as low risk as measured by DIBELS. 
     Year 3:  By spring 2011, 90% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
                  By spring 2011,   40% of grades 2-5 students will be designated as low risk as measured by DIBELS. 

Strategies Supporting Professional Development and Assessment 
Begin 
Date 

 
Action Steps 

Person 
Responsible 

Begin 
Date 

 
Professional Development 

Person 
Responsible 

Evidence of 
Implementation 

Evidence of 
Impact 

 
10/13/08 

 
 

 
8/2009 

General: 
·  All teachers provide guided reading groups a 

minimum of two times a week. 
 
·  All teachers model cognitive reading 

strategies at least 3 times a week during 
whole group instruction 

 
Classroom 
Teachers 

 
 
 
 

 
9/29/08-
10/10/08 

 
 

10/08/08 & 
12/11/08 

 
·  New Teachers observe current 

staff members conducting guided 
reading groups at least 2 times. 

 
·  In-services on cognitive reading 

strategies 

 
School 

Improvement 
Team 

 
 
 

 
Instructional Audit & 

Learning Walks 

 
Acuity & 
DIBELS 

 
8/25/08 

Low Achievers: 
Provide one-on-one and/or flexible small group 
instruction based on students’ needs 4x week, 
grades 3-5. 

 
Title I 

Coordinator and 
Teachers 

 
8/20/08 

 
·  Refresher Achieve 3000  

 
Title I 

Coordinator 
and Teachers 

 
Instructional Audit & 

Learning Walks 

 
Acuity & 
DIBELS 

 
10/06/08 

High Achievers: 
Higher level questioning is incorporated daily 

 
All Teachers 

 
10/1/08 

 
·  In-service on higher level 

questioning 

 
AE Teachers 

 
Instructional Audit & 

Learning Walks 

 
Acuity & 
DIBELS 

 
1/09/09 

Parental Involvement: 
Parents monitor reading comprehension weekly 
through homework activities 
 

 
All Teachers 

& 
Parents 

 
10/21/08 

 
·  Share expectations with parents 

regarding monitoring 
comprehension at Parent/Teacher 
Conferences 

 
All Teachers 

 
Parent Reading Log 

 
Acuity & 
DIBELS 

 
1/09/09 

Cultural Competency: 
Establish a quarterly forum for parents of 
different cultures to provide feedback as to how 
the school can better meet students’ needs 

 
School 

Improvement 
Team 

  
 
 

  
Attendance at the 

forum & number of 
cultures represented 

 
Acuity & 
DIBELS 

 
1/2010 

Technology: 
Teachers will utilize either the PoleVault Audio 
Visual system or MAV (Mobile Audio Visual)  
Unit once a semester for reading comprehension 
activities. 

All Teachers  
&  

School 
Improvement 

Team 

 
11/2009 

 
·  In-service on PoleVault and MAV 

 
Technology 
Coordinator 

 
Technology Log 

 
Acuity & 
DIBELS 
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School:      Coulston Elementary                                                                                                                                                                                    Focus Area: Reading Comprehension  
Goal:   By Spring 2011, 92% of the grades 3-5 students will meet Indiana Academic Standards in Language Arts as measured by ISTEP+.      
             By Spring 2014, 100% of the grades 3-5 students will meet Indiana Academic Standards in Language Arts as measured by ISTEP+.                       
Benchmarks: 
     Year 1:  By spring 2009, 80% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
                  By spring 2009, 30% of grades K-1 students will be designated as low risk as measured by DIBELS. 
     Year 2:   By spring 2010, 85% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
                  By spring 2010, 35% of grades K-1 students will be designated as low risk as measured by DIBELS. 
     Year 3:  By spring 2011, 90% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
                 By spring 2011, 40% of grades K-1 students will be designated as low risk as measured by DIBELS. 

Formative Assessments 
In 2008-2009 school year 

Interim Checkpoint #1 
Deadline:  October 24 

Interim Checkpoint #2 
Deadline:  January 12 

Interim Checkpoint #3 
Deadline:  March 20 

Interim Checkpoint #4 
Deadline:  May 22 

Impact Assessment 
What are the student results? 

 
ISTEP+ 

 

  
 

Review and analyze ISTEP+ 
results 

 

  
 

Review and analyze ISTEP+ open-
ended item results 

 
Acuity 

 

 
 
 

Review and analyze Acuity 
results 

  
Review and analyze Acuity results 

 
DIBELS 

 

 
Review and analyze DIBELS 

results 

  
Review and analyze DIBELS results 

 
Review and analyze DIBELS results 

 

 
STAR Reading 

 

 
Review and analyze STAR 

reading results 

 
Review and analyze STAR 

reading results 

 
Review and analyze STAR reading 

results 

 
Review and analyze STAR reading 

results 
 

Implementation Assessment 
Are we doing it? 

·  Provide guided reading 
groups 

·  Small flexible group 
instruction for low achievers 

·  Higher level question for 
high achievers 

 
Parents monitor reading 
comprehension 
 
Quarterly forums with parents 

 
 
Review and analyze results of 
instructional audit 
·  Small flexible group 

instruction for low achievers 

 
 
Review and analyze results of 
instructional audit 
·  Guided reading groups 
·  Small flexible group 

instruction 
·  Higher level questioning 

 
 
Review and analyze results of a 
learning walk 
·  Guided reading groups 
·  Small flexible group instruction 
·  Higher level questioning 
 
 
Review and analyze parent reading 
logs 
 
Review attendance and # of cultures 
represented at quarterly forums 

 
 
Review and analyze results of 
instructional audit 
·  Guided reading groups 
·  Small flexible group instruction 
·  Higher level questioning 
 
 
Review and analyze parent reading logs 
 
Review attendance and # of cultures 
represented at quarterly forums 

 
 

English/Language Arts Assessment Plan 
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School:        Coulston Elementary                                                                                                                                                                                 Focus Area:  Problem Solving 
Goal:      By spring 2011, 90% of grades 3-5 students will meet Indiana Academic Standards in mathematics as measured by ISTEP+. 
              By spring 2014, 100% of grades 3-5 students will meet Indiana Academic Standards in mathematics as measured by ISTEP+. 

Data Statements Indicating a Need for the Goal Guiding Principles Leading to Strategies 

STRENGTHS: 
 

·  The percentage of students passing ISTEP+ math has increased from   
      78% in 2006 to 80% in 2007. 
 
·  The current procedure in identifying struggling students appears to 

have had a positive impact on the number of students passing ISTEP+.  
Of the 38 students targeted, 25 passed the math portion of ISTEP+. 

 
·  Current 5th grade cohort has increased from 69% passing as third 

graders to 80% passing the math portion of ISTEP+ as 5th graders. 
 
·  The 3rd grade special education students scored 80% mastery or higher 

on all math standards (geometry, computation, and measurement—87% 
mastery). 

 
·  Third grade Hispanic students scored well on several math skills—

100% in computation; 92% in number sense, algebra and functions, and 
measurement. 

 
CHALLENGES: 
 

·  The percentage of 5th grade special education students is below the 
state average for passing by 24%. 

 
·  The percentage of 5th grade Hispanic students is below the state 

average for passing by 28%. 
 
·  The percentage of 4th grade LEP students is below the state average for 

passing by 21%. 
 
·  Curriculum maps indicate that math maps do not spiral, especially the 

standards of geometry, measurement, and algebra and functions. 
 

 
 
Using visual graphics is an effective way to enhance better problem 
solving skills. 
 
Encouraging children to think for themselves and allowing them 
time to figure things out on their own and with their peers is vital to 
enriching their development. 
 
Scaffolding of learning tasks builds skills in students with 
difficulties. 
 
Differing problem solving stages results in varied processes, 
products, communication and reasoning causing differing levels of 
evaluations and expectations. 
 
Flexible and responsive activities for parental involvement 
dramatically impacts students’ achievement. 

Math Rationale 
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Math Action Plan 
 

School:     Coulston Elementary                                                                                                                                                                                           Focus Area:   Problem Solving 
Goal:   By spring 2011, 90% of grades 3-5 students will meet Indiana Academic Standards in mathematics as measured by ISTEP+.    
             By spring 2014, 100% of grades 3-5 students will meet Indiana Academic Standards in mathematics as measured by ISTEP+.  
Benchmarks: 
     Year 1:  By spring 2009, 75% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
     Year 2:  By spring 2010, 80% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
     Year 3:  By spring 2011, 85% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 

Strategies Supporting Professional Development and Assessment 
Begin 
Date 

 
Action Steps 

Person 
Responsible 

Begin 
Date 

 
Professional Development 

Person 
Responsible 

Evidence of 
Implementation 

Evidence of 
Impact 

 
9/02/08 

 
 

 
 

General: 
·  Teachers provide Calendar Math 

instruction at least 3 x week 
·  Teachers in grades 1-5 provide a 

problem of the day 3 x week 
·  All classrooms have visual aids to 

reinforce problem solving strategies 
using the aids at least 1 x week. 

 
Classroom 
Teachers 

 
4/30/08 

& 
8/27/08 

 
·  In-service on Calendar Math 

and Problem of the Day 
 

 
Math Committee 

 
Instructional Audit 

 
Acuity 

 
11/01/08 

 

Low Achievers: 
Teachers in grades 2-5 provide flexible 
small group instruction daily in math. 

 

Teachers 
(Grades 2-5) 

& 
Administrators 

   
Administrators 

 
Instructional Audit 

 
Acuity 

 
1/06/09 

High Achievers: 
Teachers in grades 2-5 provide 
opportunities weekly for independent 
exploration practicing higher-level 
problem-solving  

 
All Teachers 

 
12/3/08 

 
·  In-service on higher level 

problem-solving 

 
School 

Improvement 
Team 

 
Instructional Audit 

 
Acuity 

 
1/2010 

Parental Involvement: 
All teachers incorporate a problem solving 
activity monthly. 

 

All Teachers 
& 

Administrators 

 ·  Share expectations with parents 
regarding monitoring 
comprehension at Parent/Teacher 
Conferences 

 
Administrators 

 
Parent Response 

Sheet 

 
Acuity 

 
1/09/09 

Cultural Competency: 
Establish a quarterly forum for parents of 
different cultures to provide feedback as to 
how the school can better meet students’ needs 

 

School 
Improvement 

Team 

    

Attendance at the 
forum & number of 
cultures represented 

 
Acuity 

 
8/2009 

Technology: 
All teachers use eInstruction at least once a 
semester 

 

All Teachers 
& 

Administrators 

 
4/9/08 
2/2009 

·  In-service on e-Instruction 
·  Teacher Share on e-Instruction 

School 
Improvement 

Team 

 
Technology Log 

 
Acuity 
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School:   Coulston Elementary                                                                                                                                                                                      Focus Area:  Problem Solving 
Goal:  By spring 2011, 90% of grades 3-5 students will meet Indiana Academic Standards in mathematics as measured by ISTEP+.      
            By spring 2014, 100% of grades 3-5 students will meet Indiana Academic Standards in mathematics as measured by ISTEP+.       
Benchmarks: 
     Year 1:  By spring 2009, 75% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
     Year 2:  By spring 2010, 80% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 
     Year 3:  By spring 2011, 85% of grades 2-5 students will be at or above grade level as measured by the Acuity score. 

Formative Assessments 
In 2008-2009 school year 

Interim Checkpoint #1 
Deadline:  October 24 

Interim Checkpoint #2 
Deadline:  January 12 

Interim Checkpoint #3 
Deadline:  March 20 

Interim Checkpoint #4 
Deadline:  May 22 

Impact Assessment 
What are the student results? 

 
ISTEP+ 

 

  
 

Review and analyze ISTEP+ 
results 

  
 

Review and analyze ISTEP+ 
open-ended item results 

 
Acuity 

 
 
 

Review and analyze Acuity 
results 

  
Review and analyze Acuity 

results 
 

STAR math, grades 4-5 
 

Review and analyze STAR math 
results for grades 4-5 

  
Review and analyze STAR math 

results for grades 4-5 
 

 

 
Implementation Assessment 

Are we doing it? 
 

Teachers provide: 
·  Calendar math 
·  Problem of the day 
·  Visual aids 
·  Small flexible groups 

for low achievers 
·  Higher level problem 

solving for high 
achievers 

 
 
Quarterly forums with parents 
 

 
 
 
 
Review and analyze results of an 
instructional audit 
·  Calendar Math 
·  Problem of the day 
·  Visual aids 

 
 
 
 
Review and analyze results of an 
instructional audit 
·  Calendar Math 
·  Problem of the day 
·  Visual aids 
·  Small flexible groups for 

low achievers 
 
 
 
 
 
 
 

 
 
 
 
Review and analyze results of an 
instructional audit 
Calendar Math 
·  Problem of the day 
·  Visual aids 
·  Small flexible groups for 

low achievers 
·  Higher level problem 

solving for high achievers 
 
Review attendance and number 
of cultures represented at 
quarterly forums 

 
 
 
 
Review and analyze results of 
an instructional audit 
·  Calendar Math 
·  Problem of the day 
·  Visual aids 
·  Small flexible groups for 

low achievers 
·  Higher level problem 

solving for high achievers 
 
Review attendance and number 
of cultures represented at 
quarterly forums 

Math Assessment Plan 



Appendix 
 
Supporting Data - Comprehensive Needs Assessment 

 
 

Focus of 
data: 

Reading 
Comprehension               

Based on the 
time frame data source, % (  /  ) 

of 
the who 

action 
verb performance.   

2004 ISTEP  E/LA Read Comp    3rd - 5th Gr. Students achieved 
-0.66 points below State 

Average Score   

2004 ISTEP  E/LA Read Comp    4th Gr. Hispanic Students achieved 
-9.6 points below State 

Average Score 
  

2004 ISTEP  E/LA Read Comp    
3rd - 5th Gr. Free Lunch 

Students 
achieved 

0.17 points above State 
Average Score 

  

2004 ISTEP  E/LA Read Comp    
3rd - 5th Gr. Special 
Education Students 

achieved 
2.47 points above State 

Average Score 
  

2005 ISTEP  E/LA Read Comp    3rd - 5th Gr. Students achieved 
-0.97 points below State 

Average Score 
  

2005 ISTEP  E/LA Read Comp    3rd Gr. Hispanic Students achieved 
1.4 points above State 

Average Score 
  

2005 ISTEP  E/LA Read Comp    
3rd - 5th Gr. Free Lunch 

Students 
achieved 

-0.96 points below State 
Average Score 

  

2005 ISTEP  E/LA Read Comp    
3rd - 5th Gr. Special 
Education Students 

achieved 
0.77 points above State 

Average Score 
  

2006 Fall NWEA-Reading 59 195/332  2nd -5th  Gr. Students achieved 
Above Achievement and 

Growth Norm 
  

2006 ISTEP  E/LA Read Comp    3rd - 5th Gr. Students achieved 
1.86 points above State 

Average Score 
  

2006 ISTEP  E/LA Read Comp    4th Gr. Hispanic Students achieved 
3.3 points above State 

Average Score 
  

2006 ISTEP  E/LA Read Comp    
3rd - 5th Gr. Free Lunch 

Students achieved 
4.5 points above State 

Average Score   

2006 ISTEP  E/LA Read Comp    
4th and 5th Gr. Special 

Education Students achieved 
0.4 points above State 

Average Score   

2007 Fall NWEA-Reading 70 222/316  2nd -5th  Gr. Students achieved 
Above Achievement and 

Growth Norm 
  

2007 Fall NWEA-Reading 48 20/42  
2nd - 5th Gr. Hispanic 

Students 
achieved 

Above Achievement and 
Growth Norm 

  

2007 Spring NWEA-Reading 47 18/38  
2nd - 5th Gr. Hispanic 

Students 
achieved 

Above Achievement and 
Growth Norm 

  

2007 Spring NWEA-Reading 66 224/340  2nd - 5th Gr. Students achieved 
Above Achievement and 

Growth Norm 
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Focus of 
data: Problem Solving             
                

Based on the 
time frame data source, % (  /  ) 

of 
the who 

action 
verb performance. 

2004 
ISTEP  Math Problem 
Solving       3rd - 5th Gr. Students achieved  

1.0 points above State 
Average Score 

2004 
ISTEP  Math Problem 
Solving       4th Gr. Hispanic Students  achieved 

6.1 points above State 
Average Score 

2004 
ISTEP  Math Problem 
Solving       

3rd - 5th Gr. Free Lunch 
Students achieved 

0.03 points above State 
Average Score 

2004 
ISTEP  Math Problem 
Solving       

3rd - 5th Gr. Special 
Education Students achieved 

1.3 points above State 
Average Score 

2005 
ISTEP  Math Problem 
Solving       3rd - 5th Gr. Students achieved  

 -0.53 points below State 
Average Score 

2005 
ISTEP  Math Problem 
Solving       3rd Gr. Hispanic Students  achieved 

 -4.8 points below State 
Average Score 

2005 
ISTEP  Math Problem 
Solving       

3rd - 5th Gr. Free Lunch 
Students achieved 

1.53 points above State 
Average Score 

2005 
ISTEP  Math Problem 
Solving       

3rd - 5th Gr. Special 
Education Students achieved 

 -1.9 points below State 
Average Score 

2006 Fall NWEA-Math 62 206/334   2nd- 5th Gr. Students achieved 
Above Achievement and 
Growth Norm 

2006 
ISTEP  Math Problem 
Solving       3rd - 5th Gr. Students achieved  

0.63 points above State 
Average Score 

2006 
ISTEP  Math Problem 
Solving       4th Gr. Hispanic Students  achieved 

 -1.9 points below State 
Average Score 

2006 
ISTEP  Math Problem 
Solving       

3rd - 5th Gr. Free Lunch 
Students achieved 

3.9 points above State 
Average Score 

2006 
ISTEP  Math Problem 
Solving       

4th and 5th Gr. Special 
Education Students achieved 

 -1.75 points below State 
Average Score 

2007 Fall NWEA-Math 70 219/312   2nd - 5th Gr. Students achieved 
Above Achievement and 
Growth Norm 

2007 Fall NWEA-Math 49 21/43   
2nd - 5th Gr. Hispanic 
Students achieved 

Above Achievement and 
Growth Norm 

2007 Spring NWEA-Math 60 205/341   2nd -5th Gr. Students achieved 
Above Achievement and 
Growth Norm 

2007 Spring NWEA-Math 41  15/37   
2nd - 5th Gr. Hispanic 
Students achieved 

Above Achievement and 
Growth Norm 
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Identified Strengths and Challenges 
 

STRENGTHS 
 
Current procedure in identifying struggling students appears to be effective. 

�  In 2006 11 3rd grade students failed the Math portion on ISTEP+, 4 of these 11 students passed Math 
in 2007. 

 
�  In 2006 7 3rd grade students failed the E/LA portion on ISTEP+, 2 of these 7 passed E/LA in 2007 

 
�  0 3rd grade students that passed E/LA in 2006 failed in 2007. 

 
�  14 4th graders failed the Math portion of ISTEP+ in 2006. 7 of these 14 passed and 1 was pass+ in 

2007 
 

�  11 4th graders failed the E/LA portion of ISTEP+ in 2006. 4 of the 11 passed in 2007. 
 

�  In 2007 students from grades 3-5 participated in Test Prep Counseling Sessions. The results are show 
below: 

3rd Grade 
11/14 -- Passed Math 
1/14 – Passed Math with Pass+ 
13/14 -- Passed E/LA 
 
4th Grade 
6/11 – Passed Math 
11/11 – Passed E/LA 
 
5th Grade 
8/13 – Passed Math 
11/13 – Passed E/LA 

 
�  In 2007 students in grades 3-5 were identified as struggling students that might require additional help 

preparing for ISTEP+. The results are shown below: 
 

3rd Grade 
14/18 -- Passed Math 
1/18 – Passed Math with Pass+ 
16/18 -- Passed E/LA 
 

4th Grade 
6/13 – Passed Math 
9/13 – Passed E/LA 
1/13 – Passed E/LA with Pass+ 
 
5th Grade 
7/15 – Passed Math 
1/15 – Passed Math with Pass+ 

 

8/15 – Passed E/LA 
1/15 – Passed E/LA with Pass+ 
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Each grade level 3-5 is demonstrating improvement from year to year. 
�  The percentage of students passing E/LA at the 3rd grade level has steadily increased since 2003. 

(71% passing in 2003 - 91% passing in 2007) 
 
 

�  The percentage of students passing Math at the 3rd grade level has steadily increased since 2005. 
(69% passing in 2005 - 91% passing in 2007) 

 
�  The percentage of students passing E/LA at the 4th grade level has steadily increased since 2004. 

(65% passing in 2004 - 84% passing in 2007) 
 

�  The percentage of students passing E/LA at the 5th grade level in 2007 at 82% is the highest 
percentage passing over the last 4 years. 

 
�  The percentage of students passing Math at the 4th grade level in 2007 at 80% is the highest 

percentage passing over the last 4 years. 
 

�  The percentage of students passing Math at the 5th grade level has maintained over the last two years 
at 80%. 

 
3rd Grade students are scoring well on the E/LA writing portion of ISTEP+. 
 

�  In 2007 92% of the third grade scored 4-6 points in Writ. App.on ISTEP+. 
 

�  In 2007 96% of the third grade scored 3-4 in Language Conventions. 
 

�  3rd grade Special Ed. Students scored 80% mastery on all E/LA standards. 
 
�  3rd grade Special Ed. Students scored 80% mastery or higher on all Math standards (Geometry, 

Computation, and Measuremet- 87% mastery) 
 

�  3rd grade Hispanic students scored 92% mastery in Number Sense, Algebra and Functions, and 
Measurement. 

 
�  3rd grade Hispanic students scored 100% passing in computation. 

 
 

CHALLENGES  
 

Although we have seen gains within our subgroup populations they continue to be one of our biggest 
challenges. 

 
�  52% of the hispanic population (31 students) in grades 3-5 passed Math and E/LA on the ISTEP+. 
 
�  54% of the special education population (37 students) in grades 3-5 passed Math and E/LA on the 

ISTEP+. 
 

�  52% of the LEP population (29 students) in grades 3-5 passed Math and E/LA on the ISTEP+ 
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�  36% of the female special education population (11 students) in grades 3-5 passed Math and E/LA on 
the ISTEP+ 

 
�  47% of the male hispanic population (15 students) in grades 3-5 passed Math and E/LA on the 

ISTEP+. 
 

�  The percentage of 3rd grade Hispanic students that passed E/LA is below the 3rd grade E/LA state 
average by 1%. 

 
�  The percentage of 4th grade LEP students that passed E/LA is below the 4th grade E/LA state average 

by 11%. 
 

�  The percentage of 5th grade Hispanic students that passed E/LA is below the 5th grade E/LA state 
average by 16%. 

 
�  The percentage of 5th grade Special Ed. students that passed E/LA is below the 5th grade E/LA state 

average by 30%. 
 

�  The percentage of 4th grade Free/R Lunch students that passed Math is below the 4th grade Math state 
average by 6%. 

 
�  The percentage of 4th grade LEP students that passed Math is below the 4th grade Math state average 

by 21%. 
 
�  The percentage of 5th grade Male students that passed Math is below the 5th grade Math state average 

by 1%. 
 

�  The percentage of 5th grade Hispanic students that passed Math is below the 5th grade Math state 
average by 28%. 

 
�  The percentage of 5th grade Free/R Lunch students that passed Math is below the 5th grade Math state 

average by 1%. 
 

�  The percentage of 5th grade Special Ed. Students that passed Math is below the 5th grade Math state 
average by 24%. 

 
�  Grade 4 LEP averaged score fell below the minimum passing score in Writing Applications, Language 

Conventions, and Reading Vocabulary. 
 

�  Of the Special Ed. Students in 5th grade 42% demonstrated mastery in the areas of Geometry, Reading 
Comprehension, and Writing Processes. 

 
Science 
 
Overall Passing = 61% 
General Ed. Passing = 68% 
Total Special Ed. Passing = 23% 
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Guiding Principles with Research-Based Resources 
 

Guiding Principle:   Using visual graphics is an effective way to enhance better problem solving 
skills. 

Resource 1:  “Teaching Students Math Problem-Solving Through Graphic Representations,” 
TEACHING Exceptional Children, Volume 34, Number 4, pp. 34-38. Copyright 2002, CEC. 
 
Resource 2:  “Improving Problem Solving Through Drawings” by Janet Kelly, pp. 48-51. 
Teaching Children Math; September 1999.  
 
Resource 3:  “Many Ways of Knowing:  Using drama, oral interactions, and the visual  
arts to enhance reading comprehension” by Linda Hoyt, The Reading Teacher, Vol.  
45, No. 8, April 1992, pp. 67-71. (reprinted) 

 
 
Guiding Principle:  Offering a large selection of prose for independent reading enhances the 
learners’ use of vocabulary and comprehension. 
 

Resource 1:  Blachowicz, Camille L.Z., and Peter Fisher.  “Vocabulary Lessons.”  Educational 
Leadership.  March 2004:66-69 
 
Resource 2: Jitendra, Asha K., and Mary Kay Hoppes and Yan Ping Xin. “Enhancing Main Idea 
Comprehension for Students With Learning Problems:  The Role of a Summarization Strategy and 
Self-Monitoring Instruction”  http://www.windsorlearning.com  ( 1998) 
 
Resource 3:  “National Reading Panel: Teaching Children To Read.” “National Institute of Child 
Health & Human Development. www.nichd.nih.gov/publications/nrp/findings.htm 

 
Resource 4:  “Put Reading First:  The research Building Blocks For Teaching Children To Read” 
http://www.windsorlearning.com   (09/2001) 
 
Resource 5:  Pressley, Michael. Comprehension Instruction: “What Makes Sense Now, What Might 
Make Sense Soon.” Reading Online. www.readingonline.org/articles/handbook/pressley/ 
(2000). 

 
  
Guiding Principle:   Setting a purpose for reading promotes active readers. 
 

Resource 1:  “Put Reading First:  The research Building Blocks For Teaching Children To Read” 
http://www.windsorlearning.com (09/2001) 
 
Resource 2:  O’Conner, Rollanda E. and Annika White and Lee H. Swanson. “Repeated reading 
versus continuous reading: Influences on reading fluency and comprehension.” Access my Library. 
www.accessmylibrary.com/coms2/summary_0286-33218738_ITM (22 Sept. 2007) 
 
Resource 3:  Asselin, Marlene. “Comprehension Instruction: Directions from Research.” 
Professional Development Collection April 2002. 
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Resource 4:  Williams, Joanna P. Strategic Process of Text: Improving Reading Comprehension for 
Students with Learning Disabilities. The ERIC Clearing house on Disabilities and Gifted Education. 
November 2000 
 
Resource 5: Jitendra, Asha K., and Mary Kay Hoppes and Yan Ping Xin. “Enhancing Main Idea 
Comprehension for Students With Learning Problems:  The Role of a Summarization Strategy and 
Self-Monitoring Instruction” http://www.windsorlearning.com  (1998) 

 
Guiding Principle:   Cognitive modeling of reading strategies impacts students’ reading abilities. 
 

Resource 1:  “Comprehension Instruction:  What Makes Sense Now, What Might Make Sense 
Soon” by Michael Pressley, pp. 1-6.  Drawn from work in the Handbook of Reading Research:  
Volume 3 (Kamil, Mosenthal, Pearson, and Barr, 2000). 
 
Resource 2:  “Seven Strategies to Teach Students Text Comprehension.” Reading Rockets.  
www.readingrockets.org/article/3479?theme=print (2005) 
 
Resource 3: Pardo, Laura S.,  “What Every Teacher Needs To Know About Comprehension”.  
International Reading Association. 2004: 272-280 

 
Resource 4:  Florez, Mary Ann Cunningham.  “The Plot Thickens:  Beginning Level English 
Language Learners as Strategists”.  Virginia Adult Education Research Network. 1999-2000:3-6 

 
Resource 5:  Kamil, Masenthal, Pearson and Barr.  Handbook of Reading Research: Vol. 3. 
2000 
 
Resource 6:  Sawada, Daiyo. “Mathematics as Problem Solving: A Japanese Way.” Teaching 
Children Mathematics June 1996: 54 – 58. 
 
Resource 7:  Short, Deborah and Jana Echevarria. “Teacher Skills to Support English Language 
Learners.” Educational Leadership December 2004/January 2005: 8 – 13. 

 
Resource 8:  Asselin, Marlene. “Comprehension Instruction: Directions from Research.” 
Professional Development Collection April 2002. 
 
 
Resource 9:  “Put Reading First:  The research Building Blocks For Teaching Children To Read” 
http://www.windsorlearning.com   (09/2001) 

 
      Resource 10:  “Strategic Processing of Text:  Improving Reading Comprehension  
      of Students with Learning Diosabilities.” By Joanna P. Williams, November 2000 
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Guiding Principle:   Scaffolding powerfully impacts reading comprehension. 
 

Resource 1:  “Comprehension Instruction:  What Makes Sense Now, What Might Make Sense 
Soon” by Michael Pressley, pp. 1-6.  Drawn from work in the Handbook of Reading Research:  
Volume 3 (Kamil, Mosenthal, Pearson, and Barr, 2000). 
 
Resource 2:  Kelly, Janet A. “Improving Problem Solving Through Drawings.”  Teaching Children 
Mathematics.  September 1999: 48-51. 

 
Resource 3:  Short, Deborah and Jana Echevarria. “Teacher Skills to Support English Language 
Learners.” Educational Leadership December 2004/January 2005: 8 – 13. 
 
Resource 4:  Jitendra, Asha K., and Mary Kay Hoppes and Yan Ping Xin. “Enhancing Main Idea 
Comprehension for Students With Learning Problems:  The Role of a Summarization Strategy and 
Self-Monitoring Instruction”  http://www.windsorlearning.com  ( 1998) 
 
Resource 5:  Gray, Tracy and Steve Fleishman. “Successful Strategies for English Language 
Learners.” Educational Leadership. Dec. 2004/January 2005. 
 
Resource 6:  Burns, Marilyn.  “Managing the Classroom for Problem Solving” from About 
Teaching Mathematics.  A K-8 Resource Third Edition.  Pp. 29-42.  2007. 

 
 
Guiding Principle:  Mediation of student mindfulness promotes transitioning from teacher-directed 
to spontaneous utilization of strategies by students. 
 

Resource 1: Jitendra, Asha K., and Mary Kay Hoppes and Yan Ping Xin. “Enhancing Main Idea 
Comprehension for Students With Learning Problems:  The Role of a Summarization Strategy and 
Self-Monitoring Instruction”  http://www.windsorlearning.com  ( 1998) 
 
Resource 2:  Jachman, Andrea. “Reading and the Migrant Student.” SEDL Letter Volume XIV, 
Number 3: Putting Reading First. www.sedl.org/pubs/sedl-letter/v14n03/welcome.html (18 Sept. 
2006). 
 

          Resource3: “Seven Strategies to Teach Students Text Comprehension.”              
 Reading Rockets.  www.readingrockets.org/article/3479?theme=print (2005 
 
Resource 4: Blachowicz, Camille L. Z., and Peter Fisher.  “Vocabulary Lessons.”  
Educational Leadership.  March 2004:66-69 
 
Resource 5:  Pardo, Laura S.,  “What Every Teacher Needs To Know About Comprehension”.  
International Reading Association. 2004: 272-280 

 
Resource 6:  Kamil, Mosenthal, Pearson and Garr.  Handbook of Reading Research. VolIII. 2000 
 
Resource 7:  Torgesen, Joseph K. “Interventions Strategies for Children with Reading Difficulties.” 
The Help Group Reprinted 2003: 1 – 2. 
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Resource 8:  Florez, Mary Ann Cunningham.  “The Plot Thickens:  Beginning Level English 
Language Learners as Strategists”.  Virginia Adult Education Research Network. 1999-2000:3-6 
 
Resource 9:  Short, Deborah and Jana Echevarria. “Teacher Skills to Support English Language 
Learners.” Educational Leadership December 2004/January 2005: 8 – 13. 
 
Resource 10:  Asselin, Marlene. “Comprehension Instruction: Directions from Research.” 
Professional Development Collection April 2002. 
 
Resource 11:  Burns, Marilyn.  “Managing the Classroom for Problem Solving” from About 
Teaching Mathematics.  A K-8 Resource Third Edition.  Pp. 29-42.  2007. 
 
Resource 12:  Gray, Tracy and Steve Fleishman. “Successful Strategies for English Language 
Learners.” Educational Leadership. Dec. 2004/January 2005: 
 

          Resource 13:  “Put Reading First:  The research Building Blocks For                                  
 Teaching Children To Read” http://www.windsor learning.com  (09/2001) 
 

          Resource 14:  Lowrie, Tom, and Tracey Smith.  “Problem-Solving By Any      
          Other Name,”  APMC 7(2).  2002:16-21 
 
 
Guiding Principle:   Flexible and responsive activities for parental involvement dramatically impact 
student achievement. 
 

Resource 1:  “Reading and the Migrant Student” by Andrea Jachman, 2006, pp. 1-4 Reprinted 
from the SEDL Letter, Volume XIV, Number 3:  Putting Reading First 
 
Resource 2:  Gray, Tracy and Steve Fleishman. “Successful Strategies for English Language 
Learners.” Educational Leadership. Dec. 2004/January 2005. 
 
Resource 3:  Kloosterman, Peter. “Parent involvement in elementary problem solving.” School 
Science and Mathematics. April 1998: 1 – 4. 

 
 
Guiding Principle:   Encouraging children to think for themselves and allowing them time to figure 
things out on their own and with their peers is vital to enriching their development. 
 

Resource 1:  Burns, Marilyn.  “Managing the Classroom for Problem Solving” from About 
Teaching Mathematics.  A K-8 Resource Third Edition.  Pp. 29-42.  2007. 

 
Resource 2:  Lowrie, Tom, and Tracey Smith.  “Problem-Solving By Any Other Name,” APMC 
7(2).  2002:16-21 
 
Resource 3:  Blachowicz, Camille L.Z., and Peter Fisher.  “Vocabulary Lessons.”  Educational 
Leadership.  March 2004:66-69 
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Resource 4:  Pressley, Michael. Comprehension Instruction: “What Makes Sense Now, What Might 
Make Sense Soon.” Reading Online. www.readingonline.org/articles/handbook/pressley/ (2000). 
 
Resource 5:  “Seven Strategies to Teach Students Text Comprehension.” Reading Rockets.  
www.readingrockets.org/article/3479?theme=print (2005) 
 
Resource 6:  Jachman, Andrea. “Reading and the Migrant Student.” SEDL Letter Volume XIV, 
Number 3: Putting Reading First. www.sedl.org/pubs/sedl-letter/v14n03/welcome.html (18 Sept. 
2006). 
 
 

Guiding Principle:   Scaffolding of learning tasks builds skills in students with difficulties. 
 

Resource 1:  “Problem-Solving by any other name…” by Tom Lowrie and Tracey Smith, 
APMC 7 (2) 2002, pp. 16-20. 
 
Resource 2:  “Intervention Strategies for Children with Reading Difficulties” by Joseph K. 
Torgesen, Summer/Fall 2003, pp. 1,2.  Reprinted from The Help Group’s HelpLetter. 
 
Resource 3:  “Improving Problem Solving Through Drawings” by Janet Kelly, pp. 48-51. 
Teaching Children Math; September 1999.  
 
Resource 4:  “Comprehension Instruction:  Directions from Research” by Asselin, Marlene, 
Teacher Librarian, April 2002, Vol. 29, Issue 4 Database:  Professional Development 
Collections. 
 
 

Guiding Principle:   Differing problem solving stages results in varied processes, products, communication 
and reasoning causing differing levels of evaluations and expectations. 
 

Resource 1: Buschman, Larry,  “Becoming a Problem Solver”.  Teaching Children Mathematics,  
09/2002:98-103  
 
Resource 2: Lowrie, Tom, and Tracey Smith.  “Problem-Solving By Any Other Name”,  APMC 
7(2).  2002:16-21  
 
Resource 3: Sawada, Daiyo. “Mathematics as Problem Solving: A Japanese Way.” Teaching 
Children Mathematics June 1996: 54 – 58.  
 
Resource 4: “Differentiated Instruction for Math”  The Access Center:  Improving Outcomes for All 
Students K-8  Updated February February 2005. www.k8accesscenter.org. 
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Ongoing Professional Development Timeline 
 
English/Language Arts 
 
Date          Professional Development                                               Person(s) Responsible   

 
9/29/08 

– 
10/10/08 

 
New Teachers observe current staff members 

conducting guided reading groups at least two times 
 

 
School Improvement Team 

 
10/08/08 

& 
12/11/08 

 

 
 

In-services on cognitive Reading Strategies 

 
School Improvement Team 

 
8/20/08 

 
Refresher on Achieve 3000 

 
Coulston Teachers/Title I Coordinator 

 
 

10/08/08 
 

In-service on higher level questioning 
 

AE Teachers 
 

 
1/2010 

 
In-service on PoleVault and MAV Units 

 
Technology Coordinator 

 
 
 
Math  
 
Date          Professional Development                                              Person(s) Responsible   

 
4/13/08 

& 
8/27/08 

 

 
 

In-service on Calendar Math 

 
Math Committee 

 
12/02/08 

 
In-service on higher level problem solving 

 
School Improvement Team 

 
 

4/09/08 
 

In-service on e-Instruction 
 

School Improvement Team 
 

 
2/2009 

 
Teacher Share on e-Instruction 

 
School Improvement Team 
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May 1, 2007 
 
 
Dear Parent or Guardian, 
 

As we begin preparing for the 2007-08 school year, one area of focus involves test results from the current 
school year.  This letter is to inform you that Coulston Elementary did not make Adequate Yearly Progress 
(AYP) on the fall 2006 ISTEP+ assessment in 1 of 21 categories.  The area in which we did not make 
Adequate Yearly Progress is in Reading regarding our Hispanic population.   
 

Adequate Yearly Progress (AYP) is part of the federal No Child Left Behind legislation that was instituted in 
2001. To make AYP, schools must meet performance and participation rates on the ISTEP+ and attendance 
targets for all groups of students. If the student population of a particular group numbers 30+, a subgroup is 
formed. Coulston’s   subgroups monitored for AYP are: Overall, Caucasian, Free/Reduced Lunch, 
Hispanic, Limited English Proficient and Special Education. Coulston met 20 of those 21 categories 
involving these six subgroups. As stated above, our Hispanic population did not meet the expected level of 
performance in Reading. 
  

What does this mean for our school?  First, because our Hispanic subgroup did not make AYP last year and 
this year, Coulston has been identified for School Improvement by the Department of Education. This also 
means that all parents with children enrolled in our school can send their child to another school in the district 
that has not been identified for improvement in the 2007-2008 school year. Hendricks Elementary would be 
that choice school.  Enclosed please find a Transfer Request Form if you wish to transfer your students.  
Parents do not have to transfer their child(ren), but may do so if they wish. Transportation costs will be 
covered as long as Coulston remains in School Improvement. A transfer cannot be considered if your form is 
not received by May 29, 2007.  Our school must make AYP for two consecutive years to no longer be 
considered in improvement. 
 

If you choose to have your child transferred to Hendricks Elementary, please fill out the enclosed form and 
return it to the school office no later than May 29, 2007. A transfer cannot be considered if your form is 
received after that date. If a transfer is approved, you will be notified by mail and your child will be allowed 
to attend Hendricks until he/she completes the 5th grade. 
 

What is Coulston Elementary doing to make AYP in our Hispanic subgroup? We are: 
·  Providing additional support through our Title I remediation programs 
·  Collaborating ESL Assistants and General Education teachers for classroom inclusion 
·  Incorporating small group instruction in the classroom 
·  Participating in professional development which addresses differentiated instruction  

 
 

What is Shelbyville Central Schools doing? They are: 
·  Providing Early Release Time on our PBA days for vertical and horizontal curriculum alignment 
·  Supporting professional development in the area of the at-risk learner 
·  Applying to offer a Schoolwide Program component for all Shelbyville Central elementary schools, 

thus allowing Title I funds to upgrade the entire educational program in our schools.  
·  Ensuring that all teachers are highly qualified  
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Parent support is essential to your child and our school. Please remember to: 
·  Communicate with your child’s teachers 
·  Make sure your child attends school regularly and on time 
·  Help your child with homework 
·  Monitor your child’s television time 
·  Volunteer in the classroom 

Our school’s parent involvement policy will be reviewed next fall. If you would like to be involved in this 
process, please notify us at 398-9725. If your child qualifies for Title I services in the 2007-2008 school year, 
please attend all parent meetings that are offered by the school.  

 

The Coulston staff cares about your child.  All staff members are working diligently to attain adequate 
yearly growth (AYP) in the specified areas and for all students. It is our hope that you continue to support our 
school and partner with us in this endeavor.   

Our students have performed admirably on the ISTEP+ test over the years.  Please view the following page, 
which outlines the ISTEP+ passing percentage for Loper and Coulston (schools in improvement) in 
comparison to Hendricks and the state average. I encourage you to explore the Indiana Department of 
Education website to view information on all schools in regards to AYP. The website is: 
http://mustang.doe.state.in.us/SEARCH/search.cfm. 
 

There will be an informational meeting pertaining to school choice on Monday, May 14th at 6:30 p.m. The 
meeting will be located in the library at Coulston. Please contact me at 398- 3185 if you have additional 
questions. 
 

Respectfully, 
 
 
 
Jim Conner 
Coulston Elementary Principal 
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2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
,
�

���	������������-
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 

3rd  80% 89% 89% 82% 77% 86% 79% 81% 
4th  81% 88% 91% 82% 80% 97% 81% 86% 
5th  82% 85% 72% 86% 82% 84% 85% 89% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M Loper/M Coulston/M Hendricks/M 
3rd  48% 36% NA 76% 52% 41% NA 59% 
4th  45% 28% 38% 52% 53% 33% 38% 38% 
5th  39% 38% 44% 30% 50% 46% 63% 55% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 

.
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M Loper/M Coulston/M Hendricks/M 
3rd  62% 70% 77% 70% 61% 70% 71% 73% 
4th  63% 68% 75% 67% 63% 78% 63% 64% 
5th  62% 67% 63% 67% 64% 64% 72% 74% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
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��� �
 

 State/LA Loper/LA Coulston /LA Hendricks/LA State/M Loper/M Coulston/M Hendricks/M 
3rd   NA NA NA  NA NA NA 
4th  45% NA 60% NA 53% NA 40% NA 
5th   NA NA NA  NA NA NA 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 
3rd  75% 77% 88% 81% 73% 76% 81% 78% 
4th  76% 77% 82% 75% 75% 85% 74% 75% 
5th  76% 79% 67% 74% 77% 79% 80% 82% 

 

*Note:  
·  Subgroups vary at each school. 
·  NA indicates not enough students to classify as a subgroup. 

State percentage indicates average % passing 
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Shelbyville Central Schools 
Coulston Elementary 

School Transfer Request Form 
 
�  Yes, I am interested in transferring my child to another school for the 2007-2008 school 
year. 
 
Student Name: _____________________________ Grade: _______ 
 

(��
��3���


���������*�444444444444444444444444444 44444444�
 
The following school in our district has been identified as a possible option for parents 
interested in participating in transferring their child to another school. 
 

Hendricks Elementary School 
1111 St. Joseph Street 
Shelbyville, IN   46176 

 
To review information on Hendricks Elementary Schools' academic progress, please see the 
attached letter or visit 
http://mustang.doe.state.in.us/SEARCH/search.cfm.  
 
Please remember that we will pay for transportation for as many students as possible to 
transfer to Hendricks Elementary, but will give priority to the lowest-achieving low-income 
students in the corporation if there is not enough money to pay for transportation for all 
students. 
 
Please return this form to Coulston Elementary by May 29, 2007. 
 
 
________________________________________       __________________ 
Parent/Guardian Signature                           Date 
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�
May 1, 2007 
 
 
A los padres/guardianes, 
 
Al preparar para el año escolar de 2007-08, un área de enfocar es de los resultados de las pruebas del año pasado.   Esta 
carta es para informarles que Coulston Elementary no logró el Progreso Anual Adecuado (AYP) en el otoño de 2006 en 
la prueba de  ISTEP+ en uno de los 21 categorías.  El área donde no obtuvimos el Progreso Anual Adecuado (AYP) 
estuvo con relación a la Lectura para nuestra población hispánica. 
 
El Progreso Anual Adecuado (AYP) es un parte de la legislación federal de No Child Left Behind (NCLB) que estuvo 
establecido en 2001. Las resoluciones de AYP se basan en el índice de desempeño y participación del estudiante según 
las pruebas de progreso educativo del estado de Indiana (ISTEP+) y el índice de asistencia para todos grupos de 
estudiantes.  Si la población de un grupo de estudiantes tiene más que 30 estudiantes, se forma un “sub-grupo”.  Los 
“sub-grupos” de Coulston son:  Overall, los caucásicos, los que reciben el almuerzo gratis/reducido, los hispanos, 
los que hablan el inglés limitado, y la Educación Especial.  Coulston obtuvo 20 de las 21 categorías con estos seis 
“sub-grupos”.  Como ya dicho, la población hispánica no obtuvo el nivel necesario de la Lectura.   
  
¿Qué significa para nuestra escuela?  Primero, desde como nuestro “sub-grupo” hispano no logró el AYP por dos 
años, Coulston ha sido identificada la necesidad de una mejora educativa por parte del Departamento de la Educación.  
Esto también quiere decir que todos los padres con los niños inscritos en nuestra escuela pueden enviar a sus niños a 
otra escuela dentro del distrito que no haya sido identificada con necisidad de mejoras para el año escolar 2007-2008. 
Hendricks Elementary es la escuela selecta.  Incluido hay una petición de cambiarse si quieran matricular a sus 
estudiantes en Hendricks Elementary.  Los padres no tienen que transferir a sus niños, pero pueden hacerlo si así lo 
desean.  Los costos de transporte serán cubiertos por el distrito escolar por el tiempo que la Coulston permanezca en la 
lista de escuelas con necisidad de mejoras.  No se puede considerar en un traslado si no recibimos la hoja para 29 de 
mayo 2007.  Nuestra escuela debe lograr el AYP por dos años consecutivos para no estar en la lista de escuelas con 
necisidad de mejoras. 
 
Si desea transferir a su hijo(a) a Hendricks Elementary, por favor llene la hoja y devuélvala a la oficina de la escuela 
antes del 29 de Mayo 2007.   No se podrá considerar una transferencia si su hoja no se recibe antes de la fecha.  Si la 
solicitud de transferencia es aprobada, será notificado por correo y se permitirá que su hijo(a) asista a la Hendricks 
Elementary hasta que terminen el quinto grado.   
 
  
¿Qué hace Coulston Elementary para obtener el AYP in nuestro “sub-grupo” hispano?   Estamos: 

·  Ofreciendo más ayuda por el programa de Title 1 
·  Colaborando con los asistentes de ESL y los maestros de la educación general para la inclusión en el salón de 

clase 
·  Incorporando la instrucción de los grupos más pequeños en el salón de clase  
·  Participando en los reuniones profesionales que enfocan en la instrucción necesaria para improbarse en este área  

 
¿Qué hacen Shelbyville Central Schools? Están: 

·  Ofreciendo más tiempo para improbar el currículum  
·  Soportando el desarollo profesional en el área del estudiante en peligro  
·  Aplicando a ofrecer un programa para todas las escuelas primarias para usar  los fondos de Title I para elevar el 

programa instructivo entero de nuestras escuelas.  
·  Garantizando que todos maestros son competentes  
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El apoyo de los padres es esencial para el niño y nuestra escuela.   Es importante: 

·  La comunicación con los maestros de su hijo(a) 
·  Asegurarse que su hijo(a) asiste a la escuela con regularidad 
·  Ayudar a su hijo(a) con su tarea 
·  Monitorear el tiempo que su hijo(a) pasa viendo la televisión 
·  Hacer trabajos voluntarios dentro del salón de clases 
 

La política de participación de los padres de nuestra escuela será revisada este otoño.  Si desea formar parte de este 
proceso, por favor llame a 398-9725.  Si su hijo(a) recibe los servicios del programa de Title I durante el año escolar de 
2007-2008, por favor asiste a todos los reuniones de los padres ofrecidos por la escuela.   

 
Todos en la escuela de Coulston cuidan mucha a los niños.   Todos empleados en la escuela de Coulston trabajan 
mucho para obtener el AYP en las áreas específas y para todos estudiantes.  Esperamos mucho que continue a apoyar 
nuestra escuela y estar con nosotros por este esfuerzo.  Nuestros estudiantes han desempeñados admirablemente en la 
prueba de ISTEP+ por los años pasados.  Por favor mira la página de Internet que demuestra los porcentajes  para las 
escuelas de Loper y Coulston con los de Hendricks y las expectaciones del estado de Indiana.  Explora el sitio del 
Departamento de la Educación de Indiana para ver toda la información de AYP de todas escuelas.   
El sitio es:  http://mustang.doe.state.in.us/SEARCH/search.cfm 
 
  
Hay una reunion para informarles más el Lunes, 14 de mayo a las 6:30 p.m. en la bibioteca de Coulston.  Por favor 
llame a 398-3185 si hay más preguntas.  
 
 
Atentamente, 
 
 
 
Jim Conner 
Coulston Elementary Principal 
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2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
,
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 

3rd  80% 89% 89% 82% 77% 86% 79% 81% 
4th  81% 88% 91% 82% 80% 97% 81% 86% 
5th  82% 85% 72% 86% 82% 84% 85% 89% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 
3rd  48% 36% NA 76% 52% 41% NA 59% 
4th  45% 28% 38% 52% 53% 33% 38% 38% 
5th  39% 38% 44% 30% 50% 46% 63% 55% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 

.


/!
���
��$��������-
��� �
 

 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 
3rd  62% 70% 77% 70% 61% 70% 71% 73% 
4th  63% 68% 75% 67% 63% 78% 63% 64% 
5th  62% 67% 63% 67% 64% 64% 72% 74% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 
3rd   NA NA NA  NA NA NA 
4th  45% NA 60% NA 53% NA 40% NA 
5th   NA NA NA  NA NA NA 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math(M) 
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 State/LA Loper/LA Coulston /LA Hendricks/LA State/M  Loper/M Coulston/M Hendricks/M 
3rd  75% 77% 88% 81% 73% 76% 81% 78% 
4th  76% 77% 82% 75% 75% 85% 74% 75% 
5th  76% 79% 67% 74% 77% 79% 80% 82% 

 

*Note:  
·  Los “sub-grupos son diferentes para cada escuela.. 
·  NA indica que no hay bastante estudiantes para clasificar como “sub-grupo”  
·  El porcentaje del estado indica % medio que aproba 
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Shelbyville Central Schools 
Planilla de Solicitud para Transferencia Escuela 

 
 

_____  Sí, estoy interesado en transferir a mi hijo (a) a otra escuela para el 
  período escolar 2007-2008. 

 
 
 
Nombre del estudiante:  ______________________________     Grado:  _____ 
 
Nomre de la escuela a la que asiste:  ________________________________________ 
 
 
La siguiente escuela en nuestro distrito ha sido identificada como una opcion para los padres interesados en 
participar en la transferencia de su hijo (a) a otra escuela. 
 
 

Hendricks Elementary School 
1111 St. Joseph Street 
Shelbyville, IN  46176 

 
 

Para obtener información sobre el progreso académico de Hendricks Elementary School, por favor vea la 
carta anexa o visite la págine en Internet http://mustang.doe.state.in.us/SEARCH/search.cfm 

 
Por favor también recuerde que nosotros asumiremos los gastos de transport por tantos estudiantes como 
podamos, pero daremos prioridad a aquellos estudiantes con menor ingreso en el distrito en caso de no 
disponerse de suficiente dinero para pagar el transporte de todos ellos. 
 
 
Por favor envíe esta hoja a Coulston Elementary por Martes el 29 de mayo 2007.  
 
 
 
 
 

 
 
 


