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Narrative Description of the Community and School 
The Community 
Based on the census of 2000 there are 17,951 people, 7,307 households, and 4,654 
families residing in the city of Shelbyville. The racial makeup of the city is 95.28% 
White, 1.58% African American, 0.15% Native American, 1.16% Asian, 0.02% Pacific 
Islander, 0.90% from other races, and 0.91% from two or more races. 1.91% of the 
population are Hispanic or Latino of any race. 

 
 

 

There is a wide variety of housing in the district, ranging from small studio apartments 
to grand estates. There are 7,307 households out of which 32.3% have children under 
the age of 18. Within these households, 46.3% have married couples living together, 
12.5% have a female household with no husband present, and 36.3% are non-families. 
30.3% of all households are made up of individuals and 12.2% have someone living 
alone who is 65 years of age or older. The average household size is 2.39 and the 
average family size is 2.96. 

In the city the population is spread out with 26.2% under the age of 18. The median age 
in Shelbyville is 34 years.  

The median income for a household in the city is $36,824, and the median income for a 
family is $46,379. The per capita income for the city is $18,670. 9.1% of the population 
and 6.1% of families are below the poverty line. Out of the total population, 10.8% of 
those under the age of 18 and 11.6% of those 65 and older are living below the poverty 
line. 

 
 
 
 
 

95.28%
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1.91%

1.58%
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White African American Asian
Hispanic or Latino (of any race) Native American Pacific Islander
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The School 
William F. Loper is located at 901 Loper Drive and was built in 1960.  Additions and 
remodeling completed in 1965, 1981, and 2000 have expanded our area to the present 
81,534 square feet.  In addition to twenty-nine classrooms, Loper’s physical make-up 
includes a cafeteria, kitchen, gymnasium, music room, art room, one multi-categorical 
resource room, one lifeskills room, library, computer lab, activity lab, speech room, 
clinic, counselor’s room, office complex and a Title I/ intervention room. Several small 
rooms are used for Special Education services and conferencing with staff or parents. 
Presently, there are four half-day kindergarten sections, one full day kindergarten section, 
and two half-day Cape Club sections. There are six sections at first and second grade, 
five sections at third grade, and four respectively at grades four and five. Blue River 
Special Education Cooperative houses a lifeskills class and a preschool, which includes 
special needs students, and peer models. 
 
The faculty at William F. Loper consists of a principal, assistant principal, guidance 
counselor, the district’s Title I/AE coordinator and thirty-one certified teachers. All are 
currently employed by Shelbyville Central Schools. Blue River Special Education 
Cooperative employs three certified MIMH special education teachers, one lifeskills 
teacher, one pre-school teacher and one speech teacher.  Loper employs a total of twenty-
one and two part-time highly-qualified paraprofessionals. They consist of nine 
intervention, three Title, two lifeskills, two preschool, two full and two part-time special 
education, and two Cape Club paraprofessionals. There are two administrative assistants, 
two part-time health assistants, four custodians, seven cafeteria employees, and twelve 
bus drivers that work at Loper.  Altogether Loper Elementary School employs ninety-one 
certified and non-certified staff members who contribute to the learning process at our 
school.  
 
In addition to regular core subject, fine arts, physical education, library, and special needs 
classes, the following programs and/or services are provided: nursing services, a high 
ability program, Blue River psycho-educational evaluations, YMCA before/after school 
program, and counseling groups facilitated by the school counselor. Various academic 
and sport-related activities are offered after school and Boy Scouts meet weekly.  
Breakfast and lunch are served daily.  
 
Technology 
Technology at Loper Elementary School is providing its students with up-to-date 
technological opportunites, which engage students in the instructional process and allow 
them to become a global learning community. Loper Elementary has an interactive 
website that provides information on school events, accomplishments, links to individual 
teacher websites, and other school information. The learning center in the library has the 
capability to show multiple educational programs for classrooms from a central location 
and a scan/computer software system effectively monitors all book check in/check out 
procedures and provides web contacts for book related subjects. All classrooms have a 
minimum of 2 student workstations and a teacher workstation, which are connected to the 
network. Loper also has interactive e-Instruction units and handheld chalkboards 
available for classes to utilize on a daily basis. Currently seven rooms are equipped with 
an integrated audio and visual PoleVault system. The computer lab currently has a 30-
station computer lab equipped with a Smart Board. Shelbyville Central also has 
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purchased student licenses for Achieve 3000 to be used with at-risk students in grades 
two through five and Rosetta Stone for our ESL population.  
 
Loper Elementary will be in its second year of choice for the 2008-2009 school year. 
Loper has made progress and met the expectations for annual yearly progress in all 
categories for the 2007-2008 school year. The school receives targeted assistance from 
Title I; however, Loper is in the process of applying for Title I schoolwide program 
status.  
  
Loper Elementary is one of Shelbyville Central’s three elementary schools that service 
preschool, kindergarten, first, second, third, fourth, and fifth grades. The enrollment at 
Loper Elementary is approximately 630 students. Loper’s diverse student enrollment 
validates the need for a variety of programs. The student population is approximately 
86% Caucasian, 7% Hispanic, 1% Asian, 3% Multiracial, and 2% African American.   
 
 
 
 
 
 
 
 
 
 
 
 
 
The diversity at Loper Elementary is also reflected in the number of students receiving 
free or reduced lunch.  Approximately 237 (38%) students are on free lunch while 
approximately 44 (7%) are on reduced lunch.  Approximately 343 (55%) students are on 
paid lunch. 
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Mission, Vision, or Beliefs 
Shelbyville Central School District 
Mission Statement  
To provide a quality education and educational leadership to the community. 
 
Core Values/Fundamental Objectives 
We must establish a partnership involving students, staff, families, and community: 

·  Vision of corporate-wide cooperation and civility.  
·  Effective communication.  
·  Good public relations.  

 
We must have a corporate-wide, on-going strategic planning process:  

·  Outline of the process.  
·  Needs assessment and data gathering.  
·  Measurement of Mission.  
 

We must have a positive learning environment: 
·  Readily available resources: Quality technology, furniture, materials and supplies.  
·  Happy buildings.  
·  Students prepared to learn.  

 
We must promote and support high student achievement in all areas:  

·  Tracking of individual achievement.  
·  Vertical and Horizontal articulation.  
·  A philosophy that every child can learn.  

 
We must have quality employees: 

·  Training and Professional Development.  
·  Well compensated.  
·  Rewards and recognition.  
·  Recruit, retain, and nurture new employees.  

 
We must have an effective communication system for all stakeholders:  

·  Marketing program.  
·  Communication training for all staff.  
·  Regular staff meetings.   

 
Loper Elementary School 
Mission Statement 
Our mission is to create a positive and safe learning environment resulting in a 
community of life-long learners. 
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Vision 
The graduate of Loper Elementary will achieve competency in the basic skills in order to 
become a goal oriented, self-disciplined, well-rounded, eager learner.  
 
Core Values/Beliefs 

·  We believe all students have different learning styles and learn at different 
rates. 

·  We believe that high academic expectations help raise the level of student 
achievement and development. 

·  We believe students should be treated equally and with respect. 
·  We believe that the entire school community needs to actively work together 

to ensure student success. 
·  We believe children should be held accountable for their behavior. 
·  We believe that school needs to be a safe and positive learning environment. 

 
School Code 
I am here to learn. My job is to come to school each day and be the best that I can be. I 
will listen to my teachers and respect my parents and teachers since they are the ones who 
care about me. I will try each day to do better than the day before and to help my fellow 
students at Loper to do the same. I am very proud of my school and I will do my best to 
take care of my school. I am the only one responsible for my behavior and I will strive to 
be the best that I can be. 
 
Statutes and Rules the School Wishes to have Suspended from 
Operation 
At this time, Loper Elementary is not applying for any waivers. 
 
Description and Location of Curriculum  
The Shelbyville Central School’s Elementary written curriculum is the combination of 
local learning objectives, the Indiana Academic Standards, and Power Indicators. The 
Shelbyville Central School Board of Education approves the corporation’s K-5 
curriculum prior to distribution. A copy of the curriculum maps (English/Language Arts 
and Math) for the grade levels is available at Loper and at the Education Center, which is 
located at 803 St. Joseph Street in Shelbyville. Each teacher has been issued the 
standards, and they are located in their classroom. Indiana’s Curriculum Mapper, a 
writing tool, has been used to currently map English/Language Arts and Math in 
kindergarten through fifth grade. It utilizes a large database of national and state 
standards as well as the option for local learning objectives. Academic Standards, 
Shelbyville Central’s Power Standards, programs for gifted and high ability students, and 
wellness policy can all be accessed through the Shelbyville Central School Corporation 
website at www.shelbycs.org.  
 
Curriculum in the Shelbyville Central School Corporation will be: 

1. Aligned with State and National Standards 
As the curriculum is revised, state and national standards will be incorporated and 
identified within district curriculum guides. Corporation designees and committees 
will be responsible for ensuring that the alignment occurs. Building administrators 
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will assume leadership roles in curriculum revision committees so they will be 
knowledgeable about corporation curriculum as well as state and national standards. 
They will take an active role in communicating with teachers, parents, and students 
about the curriculum and explain how curriculum objectives are being met in their 
schools and/or departments. They will observe physical evidence that the curriculum 
is being implemented and learning is evident by reviewing student work (activities, 
projects, homework assignments, assessments), classroom displays and by working 
with teachers to enhance the relationship between student work and the curriculum.  
2. Aligned with Instruction and Assessment 
Curriculum will drive instruction and assessment. All will be in alignment. 
3. Rigorous and Challenging for all Students 
In all content areas and grade levels, the district curriculum will go beyond basic 
skills and reflect higher order thinking (interpreting data, problem solving, 
applications, communication, analysis and synthesis). District curriculum designees 
and their committees will ensure that the written curriculum is rigorous and 
challenging. Administrators will monitor all students for engagement in work that is 
challenging and includes appropriate depth rather than “covering content.” 
4. Relevant and Meaningful to Students 
In content areas and at all levels of instruction, curriculum will be relevant and 
meaningful to the lives of students. Building administrators will observe students 
actively engaged in learning that is meaningful and respectful. They will observe 
situations in which students are encouraged to make connections to other disciplines 
and to real life. They will expect students to be able to explain what they are learning 
and why it is important to learn that particular skill or concept. 
5. Appropriate to the Learner 
In all content areas and at all levels of instruction, curriculum will be instructed to 
accommodate the diverse groups of learners who have different readiness levels, 
learning styles, and interests. Teachers will implement a variety of instructional 
strategies, assessments, resources, and flexible grouping patterns in order to meet the 
needs of all learners. 

 
Titles and Descriptions of Assessment Instruments 
Assessing the progress of the students is a major priority of Loper Elementary.  All the 
teachers are committed to developing the potential of each child and providing 
students/parents appropriate feedback on academic performances.  Every teacher uses a 
variety of classroom assessments to evaluate the learning growth of his/her students. The 
information gleaned from careful analysis of various assessments then guides instruction.  
Special attention to this process is given to Special Ed and the at-risk population. The 
following assessments provide teachers with indicators of student progress and overall 
performance levels: 

Kindergarten (Only) Assessments 
·  Peabody: receptive test given to kindergarteners in the fall and spring. 
·  Kindergarten Math Assessment: tests given to kindergarteners in the fall, which 

reflect Standards 1, 3, 4.  
·  Kindergarten and First Grade Progress Reports:  nine-week checklists based 

on the Indiana State Standards.  Each nine weeks, students’ progress in each area 
is evaluated and communicated to parents. 
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Schoolwide Assessments 
·  A-Z Benchmarks: are used throughout the year to determine reading levels and 

evaluates comprehension. It is used in grades 1st-5th. 
·  Accelerated Reading Program: computerized test students take after reading a 

book at their level. 
·  Achieve 3000: a computer based assessment tool that is currently being used by Title I in 

grades 2-5 to assess and support reading comprehension. 
·  Curriculum Manager: standard-based computer software program used for 

flexible grouping determination and grade level formative assessments 
·  DIBELS:  Dynamic Indicators of Basic Early Literacy Skills, DIBELS 

assessments are used to assess the five dimensions of reading: phonemic 
awareness, phonics, oral reading fluency, vocabulary, and text comprehension.  
DIBELS assessments are administered Fall, Winter, and Spring for grades K-1 
and at risk students in grades 2-5. Progress monitoring for DIBELS can be 
administered weekly evaluating growth gains and/or areas to concentrate 
extended skill instruction.  

·  DRA: determines reading level, fluency, accuracy, and comprehension. It gives a 
more in depth look into the individual reading process and is given as needed by 
the teacher. 

·  ISTEP+: an annual standardized, criterion-referenced test mandated by the state 
for all students in grades 3 through 10.  It is used as the basis for determining 
Adequate Yearly Progress. An aptitude test is given to 3rd graders. 

·  LAS: Language level placement assessment given to ELL students 
·  Math Power Standard Benchmarks: are given four to five times a year to K-5th 

graders. These tests are teacher made and reflect the SCS power standards. 
·  NNAT Assessment: non-verbal aptitude test given in the spring to 2nd graders.     
·  Writing Samples: samples are scored in kindergarten and first grade using a 

rubric broken down into stages.  In grades 1st – 5th, samples are scored using the 
ISTEP+ rubric. Samples are scored in the fall, spring, and winter. 

 
Plan for Submission/Updating Schoolwide Plan 
The objective of the School Improvement Team is to lead the development of a school 
improvement plan that addresses student achievement needs, to monitor the 
implementation of the plan, and to revise it when appropriate. The following members 
will collaborate throughout the school year to evaluate and amend the school 
improvement plan as needed.  
 
At Loper Elementary, the School Improvement Plan Team includes the following staff 
members: 
           Name Position                                                                

Sally Vaught Principal 

Jarrod Burns Assistant Principal 

Jennifer Clark Fourth Grade Teacher 

Paula Chappelow Title I Teacher 

Stacy Kitchin Second Grade Teacher 
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Kim Parker First Grade Teacher 

April Rife Special Education Teacher 

Meredith Hall Parent 

 
 
Calendar for Submission/Updating of PL221/School Wide Plan 

October-April Review plan and gather data; research best 
practices through study groups; revise plan 

Mid April Submit plan for peer-review process: review 
plan and recommendations 

Mid April Submit plan to Parent Teacher Organization 
for review and recommendations 

Late April Submit plan to superintendent for review 
and recommendations 

May 1st Submit plan to Shelbyville Central Schools 
School Board 

 
 
Attendance Rate 
One of Loper Elementary’s Gold Star goals is to decrease the number of absences. The 
correlation between student attendance and achievement is high. Therefore, it is 
extremely critical that Loper maintains a high student attendance rate.  A primary goal 
regarding attendance is to ensure that the average attendance rate continually improve 
with a minimum target of 95%. The school will closely monitor both individual and 
aggregate attendance and strive to be above 96%. Students with chronic attendance issues 
participate in Loper’s “Calendar Crew.”  This is a schoolwide initiative overseen by the 
guidance counselor who encourages daily attendance. If attendance issues become a 
major concern, the school has the option of sending the student to “Absence Review.” At 
this review, the student’s guardians, community organizations such as the Probation 
Office, Prosecutor’s Office, Department of Child Services, and school officials are in 
attendance. If attendance has not improved after meeting with the Absence Review Panel 
then the option to refer the student to the Prosecutor’s Office for truancy is initiated.  
Collection of student attendance rates, analysis of that data, and adjustments to the school 
improvement plan to address that data is an integral part of the school’s improvement 
process. As of midyear 2007-2008, Loper’s attendance rate was 96%. 
 In addition to the previously mentioned strategies, classroom procedures have also been 
initiated. These include: 
The office will mail attendance letters for: 

·  5 day absences 
·  10 day absences 

If a student has missed 7-9 days (not consecutively) or has accumulated 7-9 tardies: 
·  A note will be placed in the teacher’s mailbox indicating a parent contact needs to 

be made. 
If a student has missed 10 days or has accumulated 10 tardies: 

·  The office will contact the parents. 
If a student misses 11+ days or has accumulated 11+ tardies: 
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·  The assistant principal, principal, or counselor will contact the parents. 
·  Once 12 days are missed or 12 tardies have been accumulated, the Absence 

Review Panel will be considered. 
 

 
 
                  Safe and Disciplined Learning Environment 

Loper Elementary has a building Crisis Response Team consisting of administrators and 
staff.  The team is a committee responsible to assess adverse situations and then 
determine the course of action.  The response team meets on an as needed basis.  
Members of the Crisis Response Team are as follows: 
        
Name                                                          Position                                            
Sally Vaught Principal 

Jarrod Burns Assistant Principal 

Jay Hood Counselor 

Robin Fix School Health Assistant 

Marcy Rees School Health Assistant 

Sue Markley Cafeteria Manager 

Diana Gahimer Custodian 

Ana Campbell Secretary 

Sharon King Secretary 
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Shelbyville Central Schools reinforces Loper’s standards of respect for oneself, others, and 
property through a strict policy on bullying. It is defined as overt, repeated acts or gestures, 
including verbal or written communications transmitted; physical act committed; or any other 
behaviors committed by a student or group of students against another student with the intent 
to harass, ridicule, humiliate, intimidate, or harm the other student.  Bullying applies when a 
student is on school grounds immediately before or during school hours, immediately after 
school hours, or at any other time when the school is being used by a school group; off 
school grounds at a school activity, function, or event; or using property or equipment 
provided by the school. Threatening or intimidating any student for the purpose of, or with 
the intent of, obtaining money or anything of value from the student.    
 
Discipline Plans 
M.O.P. Rules & The 4As 
Loper Elementary’s guidance counselor and teachers educate students K-5 throughout the 
year about the school’s M.O.P. Rules. M.O.P. stands for Me, Others, and Property. The 
questions we ask students to think about are:  

"Will this hurt me or get me into trouble? Will this hurt others or get others into 
trouble? Will this hurt someone's property? If the answer to even one of these 
questions is "yes," then, don't do it!”  

If a student chooses to break a M.O.P Rule, then he/she must go through the steps of the 
4A’s. The four A's stand for: Admit one’s mistake, Apologize to the hurt person or offended, 
Accept responsibility and consequences for one’s own action, and Amend the displayed 
behavior.   

Leveled Discipline Plan 
The administration will assist teachers in maintaining a classroom environment which 
promotes respect and learning; however, the leveled discipline plan was developed for staff 
members to have several options for increased or repeated inappropriate behavior.  

·  Level 1: All staff members should have classroom rules that are visible and easy to 
remember. A Level 1 consequence is to be determined by the teacher. This should be 
a minor infraction. The 4As program would be included. 

·  Level 2: After all classroom discipline strategies have been exhausted, and the 
teacher determines a time out period is needed for the student, the “buddy” teacher 
system will be implemented. The student will be sent to a prearranged “buddy” room 
for a short period of time. The Loper School Code will be written by the student. 

·  Level 3: This level is for a student’s repeated behavior. Many times a student’s 
repeated behavior will affect the entire grade level; therefore, a meeting with the 
parent and student will be arranged with the grade level’s teachers. The guidance 
counselor may also be asked to attend. A more in-depth behavior plan will be 
developed and the discussion will focus on positive behavior reinforcement. 

·  Level 4: Behaviors receiving this level warrant a possible in-school suspension. 
These students are sent directly to the office. 
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Anti-Bullying Plan 
The goal of Loper’s Anti-Bullying Program is to eliminate bullying in our building. Every 
child at Loper Elementary should be ensured a safe environment free from name-calling and 
intimidation. During the 2007-2008 school year, several steps were taken to support us in this 
endeavor: 

·  Classroom guidance at the beginning of the year focused on anti-bullying. 
·  Staff development on bullying awareness was presented. 
·  An evening parent & student presentation on bullying was offered. 
·  Anti-bullying parent/student forms were signed and returned to school.  
·  Girls Inc. provided a 6 week 2nd grade girls’ lunch program which focused on 

bullying. 
·  Clarian Hospital presented a program denouncing bullying to grades 2nd -5th. 

Classroom Teacher Responsibilities: 
·  Bully Referral Form Box is present in each room so students may refer possible 

bullying situations in confidence. 
·  Students role-played various bullying situations in class and on morning 

announcements.  
·  Teachers facilitated student discussions about bullying. 
·  I-messages were posted in classrooms for student reference if dealing with 

possible bullying situations.  
Our students have been instructed that it is everyone’s responsibility to stop school bullies. 
All students have been asked to report any bullying behaviors that they see, hear, or 
experience.  
Parents have responded favorably to Loper’s commitment of ensuring a safe learning 
community. 79% parents strongly agreed or agreed to the eight corresponding Title I 2007-
2008 Survey questions which addressed the areas of climate and safety. 
* Any questions regarding bullying may be found under the “GROUNDS FOR 
SUSPENSION OR EXPULSION” section of your Shelbyville Central Schools Elementary 
Handbook page 5E. 
 
Increasing the Amount of Learning Time 
Loper Elementary understand the need for extended learning time for our at-risk population. 
The following are researched strategies and interventions that will increase student-learning 
time. 
 
3 Tier Model  
Tier 2 and 3 of the three-tier model shown below provide additional academic support with 
supplemental and intensive scientific research based interventions. Teachers identify students 
as soon as they begin to get off track and modify instruction early enough to ensure each 
student gains in the skills essential to learning. 
 
Special Education 
Loper Elementary is in the second phase of school improvement because our special 
education population did not make AYP in math and language arts in 2005 and 2006.   
Loper did make AYP in 2007 in special education in large part to our special education 
teachers, and classroom teachers, working together in an inclusion setting.  A special 
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inclusion setting is where the special education students stay in the general education 
classroom, and the special education teacher works with the general education teacher to help 
meet the student’s needs.  Having a special education teacher in the general education setting 
not only helps the special education students, but is a huge asset by being able to help the 
other students in the class as well.  Loper’s teachers also spent a great deal of time class 
building at the end of the 2006-2007 school year.  Class building focuses on matching 
childrens’ learning styles with a teachers teaching style.  Loper also instituted an un-
interrupted 90-minute language arts block and a 60-minute math block of time to ensure 
students were not missing any instructional time. 

 
 
 
 

 
 
 

                                                               TIER 3 –  
                                                     Intensive Intervention 

Special Education 
All-Day Kindergarten 
Social Skills Group 

Weekly Progress Monitoring of DIBELS 
 

 
                               TIER 2 – Supplemental Instruction 

Calendar Crew - Attendance 
Behavior Plans  

Math Remediation Groups 
GEI Meetings 

Early Steps Title Intervention Program – 30 minutes 
Second Steps Title Intervention Program – 30 minutes  

SOAR Title Intervention Program – 30 minutes 
Achieve 3000 Title Intervention Program – 30 minutes 

Formative Assessments   
 

                                       TIER 1 – Core Classroom Instruction 
                                                   

Uninterrupted 90 minute LA Block & 60 minutes Math Block 
Reinforcement with Instructional Assistants 

        Comprehensive use of the 5 Dimensions of Reading 
Guided Reading Groups 
Flexible Small Groups 
Classroom Guidance 

Benchmark Assessments Given 3X per Year: DIBELS, Writing Prompt, Math Benchmarks, Acuity 
On going Teacher Professional Development in Reading and Math 

Teacher is the Interventionist 
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Title I Resource Teacher 
Certified teacher provides additional direct instruction and opportunities for practice and 
remediation in small, flexible groups to students who are most academically in need 
regarding Language Arts and Math. This teacher oversees all instructional 
paraprofessionals, provides professional development in Math and Reading, and acts as a 
reading coach for staff.  
 
ESL Resource Paraprofessional 
Highly qualified paraprofessional provides additional academic support in small groups 
or one-on-one to students who are English Language Learners. Under the direction of the 
classroom teacher, the paraprofessional provides additional support in the classroom. 
 
Guided Reading Group & Flexible Groups 
Small groups of students meet daily for 30-minute periods and practice reciprocal 
teaching methods in reading and math. Students are in groups according to their reading 
and math levels. 
 
Extended Phonics Group 
Extended 30 minute phonics instruction is provided by the speech teacher to those 
students performing in the at-risk category on DIBELS. Specific instruction targets 
phonological awareness. 
 
Math Remediation Group 
Extended 30 minute learning time which addresses math standards and basic skills are 
provided by Title I. Students work in small groups and/or one on one. Groups are flexible 
and are determined by formative assessments and teacher observations. Math 
manipulatives and hands-on activities are administered. 
 
Early Steps/Second Steps Intervention Programs  
Early Intervention provided by highly qualified teachers, and highly qualified 
paraprofessionals that provide additional reading instruction for first and second grade 
students who are at-risk.  
 
SOAR Intervention Program 
Early Intervention provided by highly qualified teachers and highly qualified 
paraprofessionals that provide additional reading strategies for third, fourth, and fifth 
grade students who are at-risk. 
 
Achieve 3000 Reading Program 
Extended intervention for 1st-5th graders is provided by the Achieve 3000 computer 
program. Students meet in the computer lab and complete work on an individual basis in 
reading, writing, and math. The Title 1 teacher provides supervision. 
 
Cape Club 
This is a half-day program for kindergarten and it is funded by the Lily Foundation. Half-
day kindergarten students participate in this extended learning opportunity. The focus of 
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the program is to provide an educational enriched environment for students who lack 
school readiness.  
 
All Day Kindergarten  
All Shelbyville elementary schools offer an All Day Kindergarten program. This program 
reflects the kindergarten standards and provides additional learning time for the at-risk 
population. 
 
Summer School 
Summer school program is designed for students who need continuing grade level 
support for success in the next grade level.  Early Steps and Second Steps students are 
also included. 
 
Spanish and Chinese Language Enrichment 
Before and after the school day 4th and 5th grade students are given the opportunity to 
learn Spanish and Chinese. The purpose is to promote foreign language and cultural 
awareness.   
 
Early Release Wednesday Enrichment Programs 
Wednesday afternoons are professional development opportunities for teachers and 
enrichment and remediation opportunities for students.  4th and 5th grade students are 
given the opportunity to participate in extra curricular events in the areas of Physical 
Education, Art, and Music at least once a month. Achieve 3000 students in grades 1st-5th 
also stay after school and participate in the reading computer program.  
 
Math and Science Summer Camp 1st – 8th  
In an effort to meet the educational needs of struggling students, Shelbyville Central 
Schools offer a summer program for student’s grades 1-8 to participate. This is an 
intensive three week camp where not only content is covered, but many learning 
strategies are practiced as well. 
 
Afterschool Tutoring Program 
At the beginning of the year, an afterschool tutoring program is offered to 5th grade 
students. It is funded through a grant by the Drug-Free Coalition. Additional tutoring 
opportunities are provided by teachers on an individual bases. 
 
 
Highly Qualified Teachers and Paraprofessionals 
All Loper Elementary teachers and paraprofessionals are deemed to be highly qualified, 
or are in the process of becoming highly qualified. Shelbyville Central Schools ensures 
that the district hires highly qualified teachers and paraprofessionals.  See the following 
chart. 
 

Teacher’s Name Teaching Assignment Indicator of Being Highly Qualified 
Jan Asher Physical Education HOUSSE Rubric points totaling highly qualified status 

Anne Barnes 4th Grade NTE (National Teacher Exam) 
Kim Berry 3rd Grade HOUSSE Rubric points totaling highly qualified status. 
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Jill Brandenberg 2nd Grade NTE (National Teacher Exam) 

Stephanie Branson 2nd Grade NTE (National Teacher Exam) 

Natalie Campbell 3rd Grade NTE (National Teacher Exam) 

Paula Chappelow Title I HOUSSE Rubric points totaling highly qualified status 

Jennifer Clark 4th Grade HOUSSE Rubric points totaling highly qualified status. 

Katie Cunningham 1st Grade NTE (National Teacher Exam) 
Shelley Drake 1st Grade NTE (National Teacher Exam) 
Dawn Eldridge Kindergarten HOUSSE Rubric points totaling highly qualified status 

Susan Hollowell Special Education NTE (National Teacher Exam) 

Linda Howell 4th Grade HOUSSE Rubric points totaling highly qualified status 

Phillip Howell 5th Grade HOUSSE Rubric points totaling highly qualified status. 

Frances Jackson Music HOUSSE Rubric points totaling highly qualified status. 

LeAnn Kaiser 2nd Grade HOUSSE Rubric points totaling highly qualified status. 

Stacy Kitchin 2nd Grade NTE (National Teacher Exam) 

Betsy Larrabee Title I /AE HOUSSE Rubric points totaling highly qualified status 

Eileen McGinley 1st Grade NTE (National Teacher Exam) 

Suzanne Meredith 1st Grade NTE (National Teacher Exam) 

Dana Montgomery 1st Grade NTE (National Teacher Exam) 

Lora Nigh 2nd Grade NTE (National Teacher Exam) 

Heidi Nolton Special Education NTE (National Teacher Exam) 
Tracy Nuthak 3rd Grade NTE (National Teacher Exam) 

Tammy Orem 4th Grade NTE (National Teacher Exam) 

Kim Parker 1st Grade NTE (National Teacher Exam) 

Jessica Poe 5th Grade NTE (National Teacher Exam) 

Kevin Prickett Pre-School NTE (National Teacher Exam) 
DeLane Ramsey Kindergarten HOUSSE Rubric points totaling highly qualified status. 

Jennie Reynolds 3rd Grade HOUSSE Rubric points totaling highly qualified status. 

April Rife Special Education NTE (National Teacher Exam) 
Kay Rodewald Special Education HOUSSE Rubric points totaling highly qualified status 
LeAnne Secrest Special Education HOUSSE Rubric points totaling highly qualified status 
Joni Slusser 5th Grade  NTE (National Teacher Exam) 

Eric Sutton Art HOUSSE Rubric points totaling highly qualified status. 

Austin Theobald 3rd Grade NTE (National Teacher Exam) 

Nancy Wallace Kindergarten HOUSSE Rubric points totaling highly qualified status 

Earlene Wheeler 2nd Grade HOUSSE Rubric points totaling highly qualified status. 

Zachary Worland 5th Grade NTE (National Teacher Exam) 
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Strategies to Attract High-Quality, Highly-Qualified Teachers 
We are fortunate in Shelbyville Central to attract and hire the very best professionals 
available to staff our programs. Experience and stability are characteristics that describe 
our staff--characteristics that foster an atmosphere of creativity and challenge in our 
schools. Shelbyville Central Schools along with Loper Elementary have many strategies 
in place to ensure that highly-qualified individuals are employed. The corporation has 
high expectations for their employees when it comes to valid licensing, positive 

Paraprofessionals/ 
Instructional Aides 

Assignment Indicator of Being Highly Qualified 

Patricia Aldrich Life Skills Praxis 

Adria Anderson Prime Time Praxis 

Becky Armstrong Prime Time College Degree 

Edna Boyce Prime Time Praxis 

Kathy Borowitz Special Education College Degree 

Meredith Brokering Special Education Praxis 

Todd Brokering Life Skills Will take ParaPro assessment by 08/01/08 

Vickie Bunch Prime Time Praxis 

Tiki Callis Prime Time Praxis 

Cindy Gruesser Pre-School Praxis 

Karen Hampton Special Education College Degree 

Devon Harris Prime Time College Degree 

Susan Harrison Title I Praxis 

Dawn Hartman Prime Time Praxis 

Heather McCullum Pre-School College Degree 

Jennifer Murphy Special Education College Degree 

Christine Norton Prime Time Praxis 

Cheryl Pease Cape Club Praxis 

Sarah Perry Title I Praxis 

Jane Richardson Prime Time College Degree 

Elizabeth Sample Cape Club Praxis 

Deana Thurston Title I College Degree 
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community involvement, and most of all a commitment to students and the art of 
learning.   
 
To find the right individual, administrators visit state College Recruitment Days and have 
direct interaction with local colleges and universities.  Shelbyville Central Schools have 
an attractive website where vacancies are publicized and applications can be completed 
online. Employment opportunities are also posted on the Indiana Department of 
Education website (www.doe.in.gov). At Loper Elementary we also carefully observe 
student teachers and interns for potential future hire. 
 
Parental Involvement 
In order to help parents become active participants in their child’s education, technology 
is used as a tool to provide easy access to student data and as an extended learning tool. 
Parents utilize voice mail and/or e-mail to access class or student information, and/or 
communicate with their child’s teacher. Parents are also offered computer access to 
student grades through the school’s website.  
 
Below is a list of opportunities for parent involvement at Loper Elementary: 
 
PTO – Activities and Fundraisers 
Classroom volunteers 
Parent/Teacher Conferences – Fall & Spring 
Field trip Volunteers 
CAPE Parent Meetings 
Parent Series Programs 
Science Inquiry Parent Day 
Lunch and Lap Program 
Bus to Books Night 
Evening Under the Stars for Parents – Star Lab 
The Art of Science Night 
Open House 
Family Fun Nights in Individual Grade Levels 
School Improvement Parent Meeting 
School Performance Report 
Parent Home-School Compact 
ESL Parent Program – District 
Parent Fair 
Grandparents’ Day 
Various Grade Level Music Programs 
Extra-curriculum Sports Events 
 
Family Problem Solving 

·  Parents will be actively involved in both Math and Language Arts.  Classroom 
teachers will provide a monthly problem solving activity engaging parents and 
students together to strengthen students’ problem solving skills.  Gathering 
classroom data and student artifacts will assess implementation. 
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Reading Logs 
·  Parents will monitor weekly reading comprehension through homework activities 

as assigned by the homeroom teacher. Weekly Reading Logs will be maintained 
by students and monitored by classroom teachers to verify parental involvement.  

 
Parents are critical components to the family environment we have created over time. 
Communication has been key to a successful intertwined relationship. Their child’s 
teacher informs parents throughout the year. During the parent conferences parents are 
afforded a variety of information, which include testing results, classroom observations, 
and or student recognitions. During the two formal conferences during the year 
standardized testing results, and DIBELS results are shared with each parent. ISTEP+ 
results are sent home with report cards upon arrival from the state.  Also, Las Links 
results sent home immediately upon arrival with student. 
 
Loper Elementary is committed to continue building on parental relationships. Parents 
will have the opportunity to review and make recommendations to the school 
improvement plan throughout the year. There is parental representation on the school 
improvement team that reflects Loper’s parent concerns and perceptions. Multiple 
parents also participated in the development of the school improvement plan by 
participating in small study groups and creating the plan’s guiding principles. Drafts of 
the plan will be presented during open forums of the PTO meetings.  Parents will have 
ample amount of opportunities to review the plan and make recommendations over the 
next three years. 
 
The Title I Survey administered in 2008 also gave parents the opportunity to give 
valuable input about Loper School. 
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Transition Plans 
Pre-Kindergarten-Kindergarten 
Students and families transitioning from pre-kindergarten to kindergarten are provided 
with a number of opportunities and services to facilitate the transition period. Shelbyville 
Central Schools holds Parent Fair for incoming pre-kindergarten and kindergarten 
students, Back to School Night, and parent/student orientation. Shelbyville Central 
Schools collaborates with area preschools such as Head Start to inform them of the 
school’s expectations, procedures, and opportunities. 
 
Special education students in preschool have a case conference.  Every participating 
preschool student has a transition conference before entering Kindergarten.  
 
5th Grade – 6th Grade    

For many young adolescents the transition from fifth grade in elementary to middle 
school can be a time period of mixed emotions. New friends, new teachers, and new a 
school environment can bring out excitement and, at times, a little nervous energy for 
middle school students. Towards the end of second semester fifth graders take an 
informational visit/tour of the middle school. Also, students in fifth grade take part in 
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placement tests for Pre-Algebra and Music Aptitude Tests.  Student information from the 
elementary level is passed on to the middle school at the conclusion of the school year. 
This information may contain academic history, reading levels, Individualized Education 
Plans, or other pertinent student information that would help the student experience 
success at the middle level.  
 
There is also a transition that occurs for parents during this time. To help parents with the 
transition and to help them feel welcome, Shelbyville Central Schools has a parent 
orientation night held at Shelbyville Middle School for incoming sixth graders and 
parents. Special Education students travel with their teacher of record to take a tour, eat 
lunch and try lockers. This year, Fifth grade teachers, counselors, and administration 
went to the middle school prior to ISTEP to reinforce students’ academic efforts on the 
standardized testing.  At the elementary level and prior to ISTEP, students met with the 
students who were in their class the previous year. The previous year elementary teacher 
provided encouragement, academic instruction, and test taking strategies 
 
Schoolwide Mentoring Program – Teachers/Students 
Students who would benefit from a mentor at school have been identified.  Participating 
teachers sign their name next to the student they wish to mentor. The mentor’s 
responsibilities may, but are not limited to, contacting the student over the summer and 
the first week of school, check on the student at midterm and end of nine weeks, and 
assist with talking to the student as needed.  Additional opportunities may be added as the 
program evolves. The assistant principal and school counselor oversee this program.   
 
Individual classrooms are encouraged to “buddy” with classes from different grade 
levels. This provides an extended opportunity for different aged children to interact. The 
feeling of community and school family is enriched as new friends are formed. 
 
Opportunities for Teachers to be included in Decision-Making 
At Loper Elementary, teachers participate in the analysis of student achievement data in 
monthly grade level collaborations. Included in collaboration meetings are Title I 
resource teachers, Special Education Teachers, and other pertinent instructional and 
support staff.  Data is shared frequently at staff meetings, building and corporation 
discussion meetings, and grade level meetings. Below are opportunities that teachers 
have to participate in assessment decision making:  
 
PTO 
SIP Team 
E/LA Committee 
Math Committee 
Textbook Adoption 
Science/Social Studies Committee 
GEI Team 
Gold Star Committee 
Discussion Team 
Four half days are scheduled throughout the year for professional development. 
Once a month during early release Wednesdays teachers collaborate in decision-making. 
 



 26 

Dashboards 
Once every nine weeks teachers will collaborate to compile statistical information to 
assess how the students are doing behaviorally and academically.  The dashboard reflects 
a grade levels attendance, discipline, and academic performance. 
 
Grade Level Assessments 
Once every two weeks all grade levels will administer a formative assessment in math 
and language arts.  The data will then be compiled from all teachers in a grade level to 
show how many students in a grade are on track academically with the state standards. 
 
S2S Meetings 
At the end of the year, grade levels will compile their dashboards and report their finding 
to Loper’s Administration. 
 
Baldrige Process 
The goals created through the Baldrige process had 100% staff input.  These goals are 
continuously reviewed at monthly grade level meetings to discuss progress towards goal, best 
practices, benchmarks and to review data.  This information is reported back to the school 
improvement committee where members assess where we stand as a school and how we are 
going to achieve our goals.  The School Improvement Committee must approve all revisions to 
the Baldrige school improvement plan.  Revisions will also be sent to the superintendent’s office 
for approval and revisions.  The Shelbyville Central Schools Board of Education will annually 
approve the improvement plan and professional development plan.  The Shelbyville Central 
Teachers Association will approve the professional development plan annually as well. 
 
Timely Additional Assistance 
As Loper Elementary School goes from “good to great”, the faculty and administration 
recognize that data must guide instruction. All aspects of the formal standardized test are 
carefully evaluated when planning curriculum, instruction, and remediation. Below are 
the formal assessments that Loper currently utilizes: 
 
Programs to Support Assessments 
SOAR 
Achieve 3000 Program 
3 Tier Model 
Early Steps Program 
Second Steps Program 
ESL Extended Learning  
Flexible Grouping 
Guided Reading Group 
Phonemic Awareness Group 
Math Remediation Group 
AE Programs 
 
Coordination and Integration of Federal, State, and Local Funds 
SCS has chosen not to combine federal, state, and local funds. SCS is aware that option is 
available. Although SCS chooses not to combine funds, SCS considers all available 
monies before making decisions as to how funds will be spent.  SCS does this in order to 
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make the best use of all funds.  In addition, great care is taken to ensure that all Title I 
funding is used to supplement, not supplant programs.  Loper Elementary School has 
allocated and will spend 10% of our 2007-08 Title I school budget for Professional 
Development activities and supporting materials. 
 
Title I Funds are used to support professional development activities to include 6+1 
Writing, 5 Dimensions of Reading, Early/Second Steps Training, and Achieve 3000 
training. An IDOE grant secured and supported by Purdue University provided Math and 
Science Inquiry training.  School Improvement funding supports additional 
paraprofessionals who provide extended learning opportunities for special education 
population. 
 
Title III purchased classroom supplies for use in the ELL program.  
 
Expenditures from Title II and Title V funds have been used for district initiatives such as 
Curriculum Mapper training and for stipends for teachers to work on their maps.  
 
Also, a significant share of Title II and Title V funding has gone to Mentor training 
through Franklin College and for stipends to assist them with new teachers.  Both of these 
equally affect all of the three schools.  We have used Title V for reading goal 
expenditures such as buying Delivering on the Promise books and stipends for teachers 
and Early Steps training (Rick Davis funds).   
 
Teacher Mentoring Program 
An induction teacher-mentoring program is conducted monthly. These meetings function 
before the start of the school day. New teachers network by discussing curriculum and 
classroom management. This is also a time for questions to be asked and memorable 
teaching moments, shared. 
 
At Loper Elementary, there are currently two teachers trained as mentors and six who are 
participating in the Indiana mentoring program. Each year teachers at Loper are offered 
the opportunity to seek mentor training. Mentors are available throughout the year to 
answer questions, observe classes, problem solve, and talk confidentially about problems 
they may be facing in the classroom. The purpose of the relationship, ultimately, is not 
just to support the new teacher, but also to maximize his or her potential and 
effectiveness in the classroom. 
   
LEA Title I Funds  
At Loper Elementary at least 10% each year of LEA Title I funds are designed for 
professional development to improve the level of instruction by teachers. 
  

Written Notice to Parents 

Immediately after AYP information is released from the state of Indiana and after the school’s 
parent notification letter has been approved from the Department of Education, written 
notification of school improvement status is mailed to the parents/guardians of all Loper 
Elementary students.  Notification is also provided to the parents in multiple languages, 
and made available to all new enrollees throughout the school year in their registration 
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packet.  Additional copies are available throughout the school year in the school office 
and at the corporation office. In addition a public forum was held at Loper Elementary on 
May 13, 2007 to inform and discuss Loper’s lack of improvement on ISTEP+. This 
year’s public form will be held on April 30, 2008, in the school cafeteria. 
 
Responsibilities of School, LEA, & SEA 
The responsibilities of the school include, but are not limited to, completion of the 
following activities for staff development and methods to ensure compliance with 
participation and student achievement requirements: 

1. Maintaining an assessment checklist of responsibilities and compliance for all staff 
administering ISTEP+; 

2. Annually reviewing, prior to the ISTEP+ testing window, all participation and 
accommodation requirements; 

3. Providing ongoing opportunities for professional development focused on assessment 
literacy; 

4. Providing ongoing professional development in meeting the instructional needs of 
diverse learners (special education and economically disadvantaged) in both Reading 
and Mathematics as identified through AYP analysis; 

5. Completing ISTEP+ data analysis after results are returned; 
6. Requesting technical assistance from the LEA as needed, and; 
7. Using SEA online resources and requesting technical assistance from the SEA. 
8. Providing technical assistance and guidance in all phases of planning and 

implementing the Schoolwide Title I plan. 
 
The district will act as liaison between the IDOE and the school to support compliance 
with all requirements, meet with the principal to support completion of documentation 
and assure compliance with Title I monitoring, and provide technical assistance as 
requested by the principal.  Central office personnel are available to provide further 
assistance as needed.   
 
The SEA provides additional technical assistance through various online resources, 
including the ASAP website, Title I monitoring documents and support, and access to the 
Indiana Academic Standards and related instructional resources.  In addition, compliance 
and improvement of student achievement is supported through ongoing technical 
assistance from IDOE consultants and the Schoolwide planning process.   
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School:       Loper Elementary                                                                                  Focus Area:   LA Reading Comprehension 
Goal:     By Spring 2011, 88% of grades 3-5 students will meet Indiana Academic Standards in LA Reading Comprehension as measured by ISTEP+.       
             By Spring 2014, 100% of grades 3-5 students will meet Indiana Academic Standards in LA Reading Comprehension as measured by ISTEP+. 

Data Statements Indicating a Need for the Goal Guid ing Principles Leading to Strategies 
STRENGTHS: 
·  After two years of not making AYP, Loper made AYP in the fall of 2007. 
·  Based on the 2007 ISTEP+, special education language arts scores went 

from 23.5% in 2006 to 35.1% in 2007. 
·  The overall language arts scores on 2007 ISTEP+ went up .6% to 76.8% 

in 2007 from 76.2% in 2006. 
·  Based on the 2007 ISTEP+, the white subgroup in language arts scores 

went from 76.8% in 2006 to 78.1% in 2007. 
·  Based on the 2007 ISTEP+, free and reduced language arts scores went 

from 65.2% in 2006 to 65.3% in 2007. 
 
CHALLENGES:  
·  Reading comprehension scores on 2007 ISTEP+ decrease as 

students move from 4th grade to 5th overall. 
·  Number of paid lunch students has decreased by 11% from 

2004 to 2006. 
·  Enrollment has increased by 70 students in two years. 
·  There are recurrent tardies and absences linked to the at-risk 

population. 
·  The highest participation of parents in the school ate lunch 

with their child 39% during 06-07. 
·  It appears that a different set of criteria is used to determine 

Title remediation, at-risk, and students who are mentored. 
·  Vocabulary scored lowest among 2006 ISTEP+ for general 

and free/reduced subgroups. 
·  In the 2006 ISTEP+ grade 5 science, 69% scored 0 points on 

applied skills portion. 
·  In the 2007 ISTEP+, all grade levels scored below the district 

average in vocabulary, comprehension, and literary response. 
 

 
 
Using a variety of teaching methods addressing learning 
styles promotes social and academic success. 
 
Balanced, intensive, explicit, and systematic reading 
instruction increases reading comprehension. 
 
Increasing reading fluency accelerates reading 
comprehension. 
 
Connecting reading material to students’ lives activates 
student motivation and improves comprehension. 
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School:    Loper Elementary                                                                               Focus Area:   LA Reading Comprehension 
Goal:    By spring 2011, 88% of grades 3-5 students will meet Indiana Academic Standards in LA Reading Comprehension as measured by ISTEP+.    
             By spring 2014, 100 % of grades 3-5 students will meet Indiana Academic Standards in LA Reading Comprehension as measured by ISTEP+. 
Benchmarks:    Year 1:  By spring 2009, 80% of grades K-2 students will be designated as low risk as measured by Dibels. 
                           Year 2:  By spring 2010, 86% of grades K-2 students will be designated as low risk as measured by Dibels. 
                           Year 3:  By spring 2011, 92% of grades K-2 students will be designated as low risk as measured by Dibels 
     
                           Year 1:  By spring 2009, 80% of grades 3-5 students will be at or above grade level in Reading Comprehension as measured by Acuity. 
                           Year 2:  By spring 2010, 86% of grades 3-5 students will be at or above grade level in Reading Comprehension as measured by Acuity. 
                           Year 3:  By spring 2011, 92% of grades 3-5 students will be at or above grade level in Reading Comprehension as measured by Acuity. 

Strategies Supporting Professional Development and Assessment 
Begin 
Date 

 
Action Steps 

Person 
Responsible 

Begin 
Date 

 
Professional Development 

Person 
Responsible 

Evidence of 
Implementation 

Evidence of 
Impact 

 
10/1/08 

 
 
 

General: 
All teachers provide daily instruction 
through leveled guided reading groups and 
teacher-directed lessons by: 
·  Making connections 
·  Graphic organizers 
·  Reciprocal teaching 

 
Teachers 

& 
Paras 

9/17/08 
and  

9/24/08 
 

10/1 & 
10/8/08 

In-service on making connections, 
graphic organizers 
 
Study groups focused on reciprocal 
teaching 

Principals & 
Lead Teachers 

Instructional Audits Acuity 

 Low Achievers: 
All teachers provide daily skill-based small 
group instruction including: 

·  Phonological awareness 
·  Fluency development  

 
Teachers 

 

10/29/08 
 

1/14/09 
& 

1/28/09 

In-service on phonological 
awareness 
 
In-service on fluency 

Principals & 
Title I Teacher 

& Lead 
Teachers 

Instructional Audits    Acuity 
    Dibels 
 

 
11/1/09 

High Achievers: 
All teachers use inquiry-based learning 
strategies monthly to improve 
comprehension 

 
Teachers 

9/09 & 
10/09 

In-service on inquiry-based learning Principals & 
Lead Teachers 

Instructional Audits Acuity 

 
8/13/08 

Parental Involvement: 
Parents monitor reading comprehension 
daily through a reading log 

Teachers 
& 

Parents & 
Students 

8/12-
14/08 

& 10/21-
22/08 

Open house setting expectation of 
parents monitoring reading 
comprehension 

Principals & 
Classroom 
teachers 

Parent reading log Acuity 

 
1/10 

Cultural Competency: 
All teachers’ selections of literature include 
various genres, cultures, and ethnicities 
quarterly in at least one content area 

 
Teachers & 

Media 
Specialist 

 
quarterly 

Grade level collaborations discuss 
selections of literature at least 
quarterly 

Grade level 
teams 

Collaboration 
minutes 

Acuity 

 
1/6/09 

Technology: 
All teachers use E-instruction to reinforce 
Reading Comprehension quarterly. 

 
Teachers  

1/5/09 In-service on E-instruction Principals & 
Lead Teachers 

E-instruction report Acuity 
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School:   Loper Elementary                             
Goal:   By spring 2011, 88% of grades 3-5 students will meet Indiana Academic Standards in LA Reading Comprehension as measured by ISTEP+      
           By spring 2014, 100% of grades 3-5 students will meet Indiana Academic Standards in LA Reading Comprehension as measured by ISTEP+    
Benchmarks: 
     Year 1:  By spring 2009, 80% of grades K-2 students will be designated as low risk as measured by Dibels. 
     Year 2:  By spring 2010, 86% of grades K-2 students will be designated as low risk as measured by Dibels. 
     Year 3:  By spring 2011, 92% of grades K-2 students will be designated as low risk as measured by Dibels. 
      
     Year 1:  By spring 2009, 80% of grades 3-5 students will be at or above grade level in Reading Comprehension as measured by Acuity. 
     Year 2:  By spring 2010, 86% of grades 3-5 students will be at or above grade level in Reading Comprehension as measured by Acuity. 
     Year 3:  By spring 2011, 92% of grades 3-5 students will be at or above grade level  in Reading Comprehension as measured by Acuity. 

Formative Assessments 
In 2007-2008 school year 

Interim Checkpoint #1 
Deadline:  October 22 

Interim Checkpoint #2 
Deadline:  January 9 

Interim Checkpoint #3 
Deadline:  March 27 

Interim Checkpoint #4 
Deadline:  May 8 

Impact Asssessment 
What are the student results? 

ISTEP+ 
 
 
 
DIBELS 
 
E-instruction 
 
 
 
KidBiz 3000 
 
 
A-Z Reading Benchmarks 
 

Implementation Assessment 
Are we doing it? 

·  Making connections 
·  Graphic organizers 
·  Reciprocal teaching 
·  Phonological awareness 
·  Fluency development 
 
 
 
Parents monitor reading 
comprehension 
 
E-instruction quarterly 

 
 
 
 
 
 
Review and analyze DIBELS results 
 
 
 
 
Review and analyze KidBiz 3000 
data 
 
Review and analyze A-Z Reading 
Benchmarks 
 
 
Review the results of an instructional 
audit: 
·  Making connections 
·  Graphic organizers 
·  Reciprocal teaching 
 
 
 
Review results of parent reading logs 
 
 

 
 
Review and analyze ISTEP+ results 
 
 
 
Review and analyze DIBELS results 
 
 
 
 
Review and analyze KidBiz 3000 
data 
 
Review and analyze A-Z Reading 
Benchmarks 
 
 
Review the results of an instructional 
audit: 
·  Making connections 
·  Graphic organizers 
·  Reciprocal teaching 
·  Phonological awareness 
 
 
Review results of parent reading logs 
 

 
 
 
 
 
 
 
 
Review and analyze E-instruction 
student achievement results 
 
Review and analyze KidBiz 3000 
data 
 
Review and analyze A-Z Reading 
Benchmarks 
 
 
Review the results of an instructional 
audit: 
·  Making connections 
·  Graphic organizers 
·  Reciprocal teaching 
·  Phonological awareness 
·  Fluency Development 
 
Review results of parent reading logs 
 
Review results of E-instruction 

 
 
 
Review and analyze ISTEP+ results 
 
 
Review and analyze DIBELS results 
 
Review and analyze E-instruction 
student achievement results 
 
Review and analyze KidBiz 3000 data 
 
 
Review and analyze A-Z Reading 
Benchmarks 
 
 
Review the results of an instructional 
audit: 
·  Making connections 
·  Graphic organizers 
·  Reciprocal teaching 
·  Phonological awareness 
·  Fluency Development 
 
Review results of parent reading logs 
 
Review results of E-instruction 
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School:      Loper Elementary                                                                               Focus Area:   Math Problem solving 
Goal:     By spring 2011, 89% of grades 3-5 students will meet Indiana Academic Standards in Math Problem Solving as measured by ISTEP+ 
             By spring 2014, 100% of grades 3-5 students will meet Indiana Academic Standards in Math Problem Solving as measured by ISTEP+ 

Data Statements Indicating a Need for the Goal Guid ing Principles Leading to Strategies 

 
STRENGTHS: 
·  After two years of not making AYP, Loper made AYP in 

the fall of 2007 on ISTEP+. 
·  The special education scores overall improved from 

30.2% in 2006 to 49.1%. 
·  The free/reduced subgroup scores went from 67.3% in 

2006 to 71.3% in 2007 on ISTEP+. 
·  The 5th grade scores were higher than the district in all 

applied skills of math. 
 
 
 
 
 
CHALLENGES:  
·  Overall 2007 ISTEP+ scores in math decreased from 

79.9% in 2006 to 78.7% in 2007. 
·  The white subgroup in math decreased from 80.6% in 

2006 to 80.2% in 2007. 
·  Problem solving scores are consistently low in all grade 

levels on the 2007 ISTEP+. 
·  The highest participation of parents in the school ate lunch 

with their child 39% during 06-07. 
 
 
 
 
 

 
Explicitly modeling problem-solving strategies improves 
student performance in problem-solving. 
 
Understanding number sense establishes a firm foundation for 
problem solving. 
 
Reflective writing before and during reading in math promotes 
clarity. 
 
Application of math principles increases the understanding of 
math fundamentals. 
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School:     Loper Elementary                                                                               Focus Area:   Math  Problem Solving 
Goal:     By spring 2011, 88% of grades 3-5 students will meet Indiana Academic Standards in Math Problem Solving as measured by ISTEP+ 
             By spring 2014, 100 % of grades 3-5 students will meet Indiana Academic Standards in Math Problem Solving as measured by ISTEP+ 
Benchmarks:  
     Year 1:  By spring 2009, 80% of grades K-2 students will be at or above grade level in problem solving as measured by math benchmarks. 
     Year 2:  By spring 2010, 86% of grades K-2 students will be at or above grade level in problem solving as measured by math benchmarks. 
     Year 3:  By spring 2011, 92% of grades K-2 students will be at or above grade level in problem solving as measured by math benchmarks. 
     
     Year 1:  By spring 2009, 80% of grades 3-5 students will be at or above grade level in problem solving as measured by Acuity. 
     Year 2:  By spring 2010, 86% of grades 3-5 students will be at or above grade level in problem solving as measured by Acuity. 
     Year 3:  By spring 2011, 92% of grades 3-5 students will be at or above grade level in problem solving as measured by Acuity. 

Strategies Supporting Professional Development and Assessment 
Begin 
Date 

 
Action Steps 

Person 
Responsible 

Begin 
Date 

 
Professional Development 

Person 
Responsible 

Evidence of 
Implementation 

Evidence of 
Impact 

 
8/13/08 

 
 
 

General:  
All teachers model systematic 
instruction daily in the 4 stages of 
problem solving 

 
Teachers & 

Paras 

4/30/08 
& 

8/12/08 

In-service on 4 stages of 
problem solving 

Principals & 
Lead 

Teachers 

Instructional audit Math 
benchmarks 

 
9/29/08 

Low Achievers: 
Provide interventions through small 
group instruction daily using 
manipulatives, visual aids, or 
reteaching 

 
Teachers 

9/15 
through 
9/26/08 

Grade level collaborations 
discussing manipulative usage 

Grade level 
teams 

Instructional audit Math 
benchmarks 

 
10/1/ 
2010 

High Achievers:  
All teachers provide opportunities 
weekly for students to write their 
thought processes as it applies to 
higher-order problems. 

 
Teachers 

9/2010 In-service on higher-order 
problem solving 

Principals & 
Lead 

Teachers 

Instructional audit Math 
benchmarks 

 
8/13/08 

Parental Involvement:  
Parents & students collaborate in the 
completion of a problem-solving 
activity weekly 

 
Classroom 
teachers  

8/12-
14/08 

& 
10/21-
22/08 

Open house setting expectation 
of parents collaborating with 
students on problem-solving 
activities 

Principals & 
Classroom 
teachers 

Parent response 
form 

Math 
benchmarks 

 
1/6/09 

Technology:  
All teachers use E-instruction to 
reinforce problem-solving quarterly 

 
Teachers  

1/5/09 In-service on E-instruction Principals & 
Lead 

Teachers 

E-instruction 
report 

Math 
benchmarks 

 



 34 

 
School:   Loper Elementary                             
Goal:   By spring 2011, 88% of grades 3-5 students will meet Indiana Academic Standards in Math Problem Solving as measured by ISTEP+    
           By spring 2014, 100 % of grades 3-5 students will meet Indiana Academic Standards in Math Problem Solving as measured by ISTEP+       
Benchmarks: 
     Year 1:  By spring 2009, 80% of grades K-2 students will be at or above grade level in problem solving as measured by math benchmarks. 
     Year 2:  By spring 2010, 86% of grades K-2 students will be at or above grade level in problem solving as measured by math benchmarks. 
     Year 3:  By spring 2011, 92% of grades K-2 students will be at or above grade level in problem solving as measured by math benchmarks. 
      
     Year 1:  By spring 2009, 80% of grades 3-5 students will be at or above grade level in problem solving as measured by Acuity. 
     Year 2:  By spring 2010, 86% of grades 3-5 students will be at or above grade level in problem solving as measured by Acuity. 
     Year 3:  By spring 2011, 92% of grades 3-5 students will be at or above grade level in problem solving as measured by Acuity. 
 

Formative Assessments 
In 2007-2008 school year 

Interim Checkpoint #1 
Deadline:  October 22 

Interim Checkpoint #2 
Deadline:  January 9 

Interim Checkpoint #3 
Deadline:  March 27 

Interim Checkpoint #4 
Deadline:  May 8 

Impact Assessments 
What are the student results? 

ISTEP+ 
 
 
Math Benchmarks 
 
 
E-instruction 
 
 

Implementation Assessment 
Are we doing it? 

·  4-stages of problem 
solving 

·  Use of manipulatives 
·  Visual aids 
·  Reteaching 
 
 
 
Parents and students complete 
problem solving activities 
 
E-instruction quarterly 

 
 
 
 
 
 
Review and analyze math 
benchmarks 
 
 
 
 
 
 
Review the results of an 
instructional audit: 
·  4 stages of problem 

solving 
·  Use of manipulatives 
·  Visual aids 
·  reteaching 
 
Review results of parent response 
form 

 
 
Review and analyze ISTEP+ results 
 
 
Review and analyze math 
benchmarks 
 
 
 
 
 
 
Review the results of an 
instructional audit: 
·  4 stages of problem 

solving 
·  Use of manipulatives 
·  Visual aids 
·  reteaching 
 
Review results of parent response 
form 

 
 
 
 
 
 
Review and analyze math 
benchmarks 
 
Review and analyze E-instruction 
student achievement results 
 
 
Review the results of an 
instructional audit: 
·  4 stages of problem 

solving 
·  Use of manipulatives 
·  Visual aids 
·  reteaching 
 
Review results of parent response 
form 
 
 
Review results of E-instruction 

 
 
Review and analyze ISTEP+ 
results 
 
 
Review and analyze math 
benchmarks 
 
Review and analyze E-instruction 
student achievement results 
 
 
Review the results of an 
instructional audit: 
·  4 stages of problem 

solving 
·  Use of manipulatives 
·  Visual aids 
·  reteaching 
 
Review results of parent response 
form 
 
Review results of E-instruction 
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Supporting Data - Comprehensive Needs Assessment  
 
 
 
Focus of 
data: 

Reading 
Comprehension               

Based on the 
time frame 

data source, % (  /  ) 
of 
the 

who 
action 
verb 

performance.   

2006 
Fall NWEA  
Read Comp 20 51/241  2nd-4th Gr. Students achieved 

Below RIT Average 
Score   

2006 
ISTEP   

E/LA Read Comp    
3rd-5th Gr. Special Ed. 

Students achieved 
-8.3 points below State 

Average Score   

2006  
ISTEP 

E/LA Read Comp 
   3rd Grade Students achieved 

1.6 points above State 
Average Score 

  

2006 
ISTEP 

E/LA Read Comp 
   4th Grade Students achieved 

1.5 points above State 
Average Score 

  

2006 
ISTEP 

E/LA Read Comp 
   5th Grade Students achieved 

-2.7 points below State 
Average Score 

  

2007 
NWEA  

E/LA Read Comp 
   2nd Gr. Students achieved 

-.5 points below RIT 
Average Score 

  

2007 
NWEA 

 E/LA Read Comp 
   3rd Gr. Students achieved 

-1.3 points below RIT 
Average Score 

  

2007 
NWEA 

 E/LA Read Comp 
   4th Gr. Students achieved 

-1.7 points below RIT 
Average Score 

  

2007 
NWEA 

 E/LA Read Comp 
   5th Gr. Students achieved 

-.7 points below RIT 
Average Score 

  

2007 
ISTEP 

E/LA Read Comp 
   

3rd Gr. Special Ed 
Students 

achieved 
-1.7 points below State 

Average Score 
  

2007 
ISTEP   

E/LA Read Comp 
   

4th Gr. Special Ed. 
Students 

achieved 
-8.0 points below State 

Average Score 
  

2007 
ISTEP 

E/LA Read Comp 
   

5th Gr. Special Ed. 
Students 

achieved 
-5.7 points below State 

Average Score 
  

2007 
ISTEP 

E/LA Read Comp    
4th Gr. Free/Reduced 

Students achieved 
2.3 points above State 

Average Score   

2007 
ISTEP  

 E/LA Read Comp    
3rd Gr. Free/Reduced 

Students achieved 
3.1 points above State 

Average Score   
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Focus of 
data: Problem Solving             
                

Based on the 
time frame data source, % 

(  /  
) 

of 
the who 

action 
verb performance. 

2006 
ISTEP Math 

 Problem Solving    
3rd - 5th Gr. Special Ed. 

Students achieved 
-2.3 points below State 

Average Score 

2006 
ISTEP Math 

Problem Solving    3rd Gr. Students achieved 
0.9 points above State 

Average Score 

2006 
ISTEP Math 

Problem Solving    5th Grade Students achieved 
-3.5 points below State 

Average Score 

2006 
ISTEP Math 

Problem Solving    
3rd Grade Special Ed. 

Students achieved 
-7.3 points below State 

Average Score 

2006 
ISTEP Math  

Problem Solving    
4th Grade Special Ed. 

Students achieved 
0.2 points above State 

Average Score 

2006 
ISTEP Math 

Problem Solving    
5th Grade Special Ed. 

Students achieved 
0.2 points above State 

Average Score 

2007 
NWEA Math 

Problem Solving    2nd Gr. Students achieved 
-1.3 points below RIT 

Average Score 

2007 
NWEA Math 

Problem Solving    4th Gr. Students achieved 
-3.3 points below RIT 

Average Score 

2007 
NWEA Math 

Problem Solving    5th Gr. Students achieved 
-3.0 points below RIT 

Average Score 

2007 
ISTEP Math  

Problem Solving    
3rd Grade Free/Reduced 

Students achieved 
2.9 points above State 

Average Score 

2007 
ISTEP Math  

Problem Solving    
3rd Gr. Special Ed. 

Students achieved 
-4.4 points below State 

Average Score 

2007 
ISTEP Math  

Problem Solving    
4th Gr. Special Ed. 

Students achieved 
-1.2 points below State 

Average Score 
 

 
 
Guiding Principles with Research-Based Resources  

 
Reading Comprehension 

 
Guiding Principle:   Using a variety of teaching methods addressing learning styles promotes 
social and academic progress. 
 

Resource 1:  Tannock, R. & Martinusse, R., (November 2001) Reconceptualizing 
ADHA, Educational Leadership.  

 
Resource 2:  U. S. Department of Education (2004) Teaching children with attention 
deficit hyperactivity disorder: Instructional strategies and practices. LD Online 
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Resource 3. Steel, M.M. (April 2005) Teaching students with learning disabilities: 
Constructivism or behaviorism? Current Issues in Education. 
 
Resource 4. Monroe, Dr. Lorraine, (1955) Effective Strategies for working with At-Risk 
Youth, The Boys Town Press 
 
Resource 5. Villla, Richard & Thousand, Jacqueline S. (October 2003) Making Inclusive 
Education Work  
 
 

Guiding Principle:   Balanced, intensive, explicit, and systematic reading instruction increases 
reading comprehension. 
 

Resource 1: Musti-Rao, S. & Cartledge, G. (Oct. 2007) Deliver What Urban Readers 
Need, Association for Supervision and Curriculum Development.  
 
Resource 2: :  Blachowicz, C. & Fisher, P. (March 2004) Vocabulary Lessons. 
Educational Leadership. 
  
Resource 3:  Dowhower, Sarah L., (April 1999) Supporting a Strategic Stance in the 
Classroom: A Comprehension Framework for Helping Teachers Help Students to be 
Strategic, The Reading Teacher, pp.672-689. 

 
Resource 4:  Jachman, A. (2006).  Reading and the migrant student 

 
Guiding Principle:   Increasing reading fluency increases reading comprehension. 
 

Resource 1:  Dowhower, Sarah L., (April 1999) Supporting a Strategic Stance in the 
Classroom: A Comprehension Framework for Helping Teachers Help Students to be 
Strategic, The Reading Teacher 
Resource 2:  Olmscheid, C.(1999) Reading Fluency: A Critical Component of Reading 
Instruction. 

 
Resource 3:  R. Hudson, H. Lane, & P. Pullen (2005) Reading Fluency Assessment and 
Instruction:  What, Why, and How? International Reading Association, pp. 7-2-714 

 
Guiding Principle:   Connecting reading material to students’ lives activates student motivation 
and improves comprehension. 
 

Resource 1:  Vacca, T. (Feb. 2006) They Can Because They Think They Can, 
Educational Leadership. 
 
Resource 2:  Blachowicz, C. & Fisher, P. (March 2004) Vocabulary Lessons. 
Educational Leadership. 
 
Resource 3:  Musti-Rao, S. & Cartledge, G. (Oct. 2007) Deliver What Urban Readers 
Need, Association for Supervision and Curriculum Development.  

 
Resource 4: Saddler, B. and Andrade, H., The Writing Rubric, Educational Leadership.. 
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Problem Solving 
  
Guiding Principle: Explicitly modeling problem solving strategies improves student 
performance in problem solving. 
   

Resource 1: Math Handbooks Problem Solving: Developing Thinking Skills Through 
Reading and Writing, Problem Solving Research Base . 
 
Resource 2:  Kelly, Janet, Improving Problem Solving Through Drawing, (September 
1999) Teaching Children Mathematics  

 
Resource 3:  Charles, R., (March 2006) New Directions for Standards, Curriculum, and 
Assessment, Nonce Foundation,  

 
Resource 4:  Jackson, Allyn, Mathematics Groups to Provide Advice on Mathematic 
Standards, (December 2004) Notices of the AMS . 

 
Guiding Principle:  Understanding number sense establishes a firm foundation for problem 
solving. 
   

Resource 1: Jordan, Nancy, The Need for Number Sense, (Oct. 2007) Educational 
Leadership. 
 
Resource 2: Charles, Randall, New Directions for Standards, Curriculum and 
Assessment, (Mar. 2006) Noyce Foundation 
 
Resource 3:  Burns, Marilyn, Looking at How Students Reason, (Nov. 2005) Educational 
Leadership 
 
Resource 4: O’Brien, T.C., Mathematics and the Pure in Heart:  Not Ready to “Make 
Nice” in the Math Wars, (Feb. 2007) Education Week 

 
Resource 5: Pappano, Laura, More Than Making Nice: Getting Teachers to (Truly) 
Collaborate, (Mar./ Apr. 2007) 
 
Resource 6: Burns, Marilyn, “Peeling the Onion” with Struggling Math Students, (Mar. 
2007) Mathematics Workshop and the ASDC Convention, Anaheim, CA 
 
 

Guiding Principle: Reflective writings before and during reading and math promotes clarity. 
 

Resource 1:  Saddler, B. and Andrade, H., The Writing Rubric,(October 2004) 
Educational Leadership.. 
 
Resource 2:  Burns, Marilyn, (October 2004) Writing in Math, Educational Leadership 
 
Resource 3: Elbow, P., (October 2004) Writing First, Educational Leadership.  
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Resource 4:  Rickards, Debbie & Hawes, Shirl, (October 2004) Raising Writers: The 
Teacher’s Role 

 
 
Guiding Principle: Application of math principals increases the understanding of math 
fundamentals. 
 

Resource 1:  O’Brien, T.C., Mathematics and the Pure in Hear6t:  Not Ready to “Make 
Nice” in the Math Wars, (Feb. 2007) Education Week 
 
Resource 2: Daro, Philip, Math Warriors, Lay Down Your Weapons, (Feb. 2006) 
Education Week 
 
Resource 3:  Burns, Marilyn, Looking at How Students Reason, (Nov. 2005) Educational 
Leadership 

 
 
 
 

Ongoing Professional Development Timeline   
 
Language Arts 
 
Date       Professional Development          Person(s) Responsible 
9/29/08 

& 
10/10/08 

In-service on making connections, 
graphic organizers 
 
Study groups focused on reciprocal 
teaching 

Principals & Lead Teachers 

10/08/08 
& 

12/11/08 

In-service on phonological awareness 
 
In-service on fluency 

Principals & Title I Teacher & Lead 
Teachers 

 
8/20/08 

In-service on inquiry-based learning Principals & Lead Teachers 

 
10/08/08 

Open house setting expectation of 
parents monitoring reading 
comprehension 

Principals & Classroom teachers 

 
11/01/09 

Grade level collaborations discuss 
selections of literature at least 
quarterly 

Grade level teams 

 
1/06/09 

In-service on E-instruction Principals & Lead Teachers 
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Math 
 
Date                   Professional Development                            Person(s) Responsible    
4/30/08 

& 
8/12/08 

In-service on 4 stages of problem 
solving 

Principals & Lead Teachers 

9/15 
through 
9/26/08 

Grade level collaborations discussing 
manipulative usage 

Grade level teams 

9/2010 In-service on higher-order problem 
solving 

Principals & Lead Teachers 

8/12-
14/08 

& 10/21-
22/08 

Open house setting expectation of 
parents collaborating with students on 

problem-solving activities 

Principals & Classroom teachers 

1/5/09 In-service on E-instruction Principals & Lead Teachers 
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AYP ISTEP 
Group Comparisons 

2003    
3rd    6th 

2004    
 3rd 4th 5th 

2005     
3rd 4th 5th 

2006    
3rd 4th 5th 

2007     
3rd 4th 5th 

            

Attendance  96.9 97.2 96.8 96 95 
            

# of Overall Students 164 367 335 344 375 

Grade 3 83 88 68 81 110 

Grade 4  99 84 80 102 

Grade 5  86 91 85 98 

Grade 6 81 94 92 98  
            

# of Title Students 36 91 103 112 150 
            

# of SpEd Students 33 86 66 51 57 
            

% Passing Eng/LA      

Overall  77 73 77 76 75.5 

Grade 3 87 81 84 83 77 

Grade 4  78 76 84 73 

Grade 5  58 77 74 77 

Grade 6 68 73 72 66 75 
% Passing Math      

Overall  80 73 77 80 77.3 

Grade 3 83 75 84 78 70 

Grade 4  77 79 90 75 

Grade 5  60 75 78 82 

Grade 6 77 80 73 76 82 

% Passing Both      

Overall  79 73 77 78 67 

Grade 3 77 78 84 81 64 

Grade 4  78 78 87 66 

Grade 5  59 76 76 72 

Grade 6 73 77 73 71 65 
            

Gen.Ed minus SpED      

% Passing Eng/LA 82 79 84 85 82.6 

% Passing Math 85 80 84 88 79.6 
            

F/R Title      

% Passing Eng/LA 67 60 67 65 65.3 

% Passing Math 72 55 67 68 71.3 
            

SpEd      

% Passing Eng/LA 58 45 48* 22* 35.1(SH) 

% Passing Math 58 44 51* 30* 49.1(SH) 
            

AYP Y Y N N/Choice Y/Choice 
            

PL 221 Results 2003 2004 2004 2005 2005 2006 2006 2007 2007 2008 

Category  Exemplary Watch Watch Progress 

Improvement  -6.9% 4.9% 0.10% 1.40% 

Performance   75.2% 77.20% 75.90% 
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NOTICE OF ADEQUATE YEARLY PROGRESS AT LOPER ELEMENT ARY 
 
April 21, 2008 
 
Dear Loper Parent or Guardian, 
 
I am writing to let you know that Loper Elementary did make Adequate Yearly Progress (AYP) 
based on fall 2007 ISTEP+ test results; however, due to not making AYP in the fall of 2006, Loper 
Elementary will remain in improvement status for the 2008-09 school year.  When a school is placed 
in an improvement status, the school remains there for two years, even if AYP is achieved after the 
first year.  AYP determinations are based on student performance and participation rates on Indiana 
Statewide Testing for Educational Progress (ISTEP+), attendance rates for elementary and middle 
schools, and graduation rates for high schools. This chart shows where our school did not make AYP 
in 2006:  
 

2006 Area that did not make AYP 
English:  Special Education 

Math: Special Education 
 
A school is identified for School Improvement after it has not made AYP for two consecutive years, as 
was the case for Loper Elementary in 2005-06 and 2006-07.  Our district’s ISTEP+ report (enclosed) 
shows how our school compares to others in the district and the state during that time. You can also go to 
the Indiana Department of Education’s website and look up information on any school by putting in the 
school’s name.  The website is: http://mustang.doe.state.in.us/SEARCH/search.cfm. 
 
Since Loper Elementary did not make AYP for two consecutive years, this means that all parents with 
children enrolled in our school can send their child to another school in the district that has not been 
identified for improvement for the 2008-2009 school year.  Parents do not have to transfer their child, but 
may do so if they wish.  Transportation costs will be covered by the school district for as long as Loper 
Elementary remains in School Improvement.  Loper Elementary, as mentioned above did make AYP for 
2007-08, but must make AYP for two consecutive years to be removed from School Improvement status. 
 
If there are not enough funds to provide transportation to each student who requests a transfer, we must 
give priority to the lowest-achieving students from low-income families. However, all students would still 
have the option to transfer to another school and provide their own transportation.  Listed below is the 
choice school for your child:   
 
 

School Options Grades 
Served 

Location Fall 2006 ISTEP+ Data 
(Includes Grades 3-5 for Hendricks Elementary) 

Hendricks Elementary K-5 1111 St. Joseph St. Overall: 78% passing English/Language Arts 
Overall: 72% passing Mathematics 

If you would like to have your child transferred to Hendricks Elementary, please fill out the enclosed 
form and return it to the school office no later than May 14, 2008.  A transfer cannot be considered if 
your form is not received at Loper Elementary by May 14, 2008.   

If a requested transfer is approved, you will be notified by mail and your child will be allowed to attend 
the choice school until he or she completes 5th grade. 

HOW PARENTS CAN BE INVOLVED   
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Parent support is essential to Loper Elementary.   Communicating with your child’s teachers, making sure 
your child attends school regularly, helping your child with homework, monitoring your child’s television 
time, volunteering in the classroom, and participating in school decision-making are important.  There are 
opportunities throughout the year for you to be actively involved through school activities including: 
 

·  Parent Nights 
·  Achieve 3000 Training Sessions 
·  Bus to Books 
·  Dive into Reading 
·  Muffins with Mom/Donuts with Dad 
 

Our school's parent involvement policy will be reviewed this fall.  If you would like to be involved in this 
process, please call Loper at 398-9725.  In addition, Loper Elementary will have its annual meeting to 
review parent rights under Title I and the home-school compact at Loper Elementary in the Library on 
Monday, May 5, 2008 at 6:00 p.m.  
 
HOW  OUR SCHOOL WILL  BE IMPROVING  
 
This means several things for our school.  First and most importantly, Loper Elementary will focus on 
new ways to achieve success for every student.  We have identified the following key strategies for 
instructional improvement: 
 

·  Providing additional support through our Title I remediation programs 
·  Collaborating Special Education and General Education teachers for curriculum development 
·  Incorporating small group instruction in the classroom 
 

In addition to changes within our school, the district and/or state will also provide support to help us 
address the needs of our students.  Those strategies include: 
 

·  Providing early release time on Wednesdays and our PBA days for curriculum development 
·  Support professional development in the area of the at-risk learner 
·  Implement a Schoolwide Program component for all Shelbyville Central elementary schools, thus 

allowing Title I funds to upgrade the entire educational program in our schools. 
·  Ensure that all teachers and assistants are highly qualified. 

 
Please feel free to contact us if you have any questions about the academic progress of Loper Elementary 
or your options for a transfer.  I look forward to hearing from you and working with you to make our 
school the very best place for all children to reach high academic achievement. 
 
There will be an informational meeting pertaining to school choice on April 30, 2008 at 6:30 p.m.  The 
meeting will be located in the library at Loper.  Please contact me at 398-9725 if you have additional 
questions. 
 
Respectfully, 
 
 
 
Sally Vaught 
Loper Elementary School 
 
Enc (1): District ISTEP+ Data 
       (2): School Transfer Request Form 
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2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 
General Education Subgroup  

 
 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 80% 89% 89% 82% 77% 86% 79% 81% 
4th  81% 88% 91% 82% 80% 97% 81% 86% 
5th 82% 85% 72% 86% 82% 84% 85% 89% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Special Education Subgroup   
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 48% 36% NA 76% 52% 41% NA 59% 
4th  45% 28% 38% 52% 53% 33% 38% 38% 
5th 39% 38% 44% 30% 50% 46% 63% 55% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Free/Reduced Lunch Subgroup  
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 62% 70% 77% 70% 61% 70% 71% 73% 
4th  63% 68% 75% 67% 63% 78% 63% 64% 
5th 62% 67% 63% 67% 64% 64% 72% 74% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Limited English Subgroup  
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd  NA NA NA  NA NA NA 
4th  45% NA 60% NA 53% NA 40% NA 
5th  NA NA NA  NA NA NA 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Overall Subgroup(Includes All Student Subgroups)  
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/
M 

Loper/M Coulston /M Hendricks/M 

3rd 75% 77% 88% 81% 73% 76% 81% 78% 
4th  76% 77% 82% 75% 75% 85% 74% 75% 
5th 76% 79% 67% 74% 77% 79% 80% 82% 

 

*Note: 
·  Subgroups vary at each school. 
·  NA indicates not enough students to classify as a subgroup. 

State percentage indicates average % passing 
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SCHOOL TRANSFER REQUEST FORM 

�  Yes, I am interested in transferring my child to another school for the 
2008-2009 school year. 
 
Student Name: ____________________________Grade: ________ 
 
Name of Current School: ___________________________________ 
 
The following school in our district has been identified as a possible option for parents 
interested in participating in transferring their child to another school. 
 

School Name Address 
 
Hendricks Elementary School 

1111 St. Joseph Street 
Shelbyville, IN   46176 

 
 
To review information on these schools' academic progress, please see the attached 
letter or visit http://mustang.doe.state.in.us/SEARCH/search.cfm.  
 
I understand that if I choose to transfer my child to Hendricks Elementary, that my child 
will remain at Hendricks for the duration of the 2008-09 school year, as is the policy in 
Shelbyville Central Schools. 
 
 
 
 
 
Please return this form to Loper Elementary by May 14, 2008. 
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���
� ���
 
Estoy escribiendo para informarles que Loper logró el Progreso Anual Adecuado (AYP) según 
los resultados de ISTEP+ del otoño de 2007; comoquiera de no obtener el AYP en el otoño de 
2006, Loper Elementary va a quedar en este nivel para el año escolar de 2008-09. 
 

2006 Area that did not make AYP 
English: Special Education 
Math:  Special Education 

 
Una escuela está identificada para el Mejoramiento de Escuela después de no obtener el AYP en 
dos años consecutivos, como es lo que ocurrió para Loper Elementary en el 2005-06 y 2006-07.  

 
Parent Signature: _________________________________ ________________________ 
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Nuestro reportaje de ISTEP+ (encerrado) demuestra como nuestra escuela puede comparar con 
las otras escuelas en el distrito y en el estado de Indiana durante este tiempo.  También se puede 
visitar el sitio del Internet de Indiana Department of Education y buscar información de cualquier 
escuela por poner el nombre de la escuela.  La dirección del sitio es:  
http://mustang.doe.state.in.us/SEARCH/search.cfm 
 
Desde como Loper Elementary no logró el AYP en dos años consecutivos, los padres de los 
niños inscritos en nuestra escuela pueden enviar a sus niños a otra escuela dentro del distrito que 
no haya sido identificada con necesidad mejoras para el año escolar 2008-2009.  Los padres no 
tienen que transferir a sus niños, pero pueden hacerlo si así lo desean.  Los costos de transporte 
serán cubiertos por el distrito escolar por el tiempo que la Loper Elementary permanezca en la 
lista de escuelas con necesidad de mejoras.  Como menciona arriba, Loper Elementary logró el 
AYP par 2007-08, pero debe lograr el AYP por dos años consecutivos para no estar en la lista de 
escuelas con necesidad de mejoras. 
 
Si no hay bastante fondos para el transporte de todos estudiantes que quieran una transferencia, 
debemos dar la prioridad a los estudiantes con el éxito más bajo de las familias con los ingresos 
más bajos.  Sin embargo, todos estudiantes tienen la opción de cambiarse a otra escuela y 
proveer su propio transporte.  Abajo es la escuela selectada para su niño:   
 

School Options Grades 
Served 

Location Fall 2006 ISTEP+ Data 
(Includes Grades 3-5 for Hendricks Elementary) 

Hendricks Elementary K-5 1111 St. Joseph St. Overall: 78% passing English/Language Arts 
Overall: 72% passing Mathematics 

 
 
 
Si desea transferir a su hijo(a) a Hendricks Elementary, por favor llene la hoja y devuélvala a la 
oficina de la escuela antes del 14 de mayo 2008.  No se podrá considerar una transferencia si su 
hoja no se recibe antes de la fecha.   
 
Si la solicitud de transferencia es aprobada, será notificado por correo y se permitirá que su 
hijo(a) asista a la Hendricks Elementary hasta que terminen el quinto grado.   
 
El apoyo de los padres es esencial para el niño y nuestra escuela: 
¨  La comunicación con los maestro de su hijo(a) 
¨  Asegurarse que su hijo(a) asiste a la escuela con regularidad 
¨  Ayudar a su hijo(a) con su tarea 
¨  Monitorear el tiempo que su hijo(a) pasa viendo la televisión 
¨  Hacer trabajos voluntarios dentro del salón de clases 
¨  Participar en las decisiones y las actividades de las escuela durante el año escolar 
 

·  Parent Nights 
·  Achieve 3000 Training Sessions 
·  Bus to Books 
·  Dive into Reading 
·  Muffins with Mom/ Donuts with Dad 

 
La política de participación de los padres de nuestra escuela será revisada este otoño.  Si desea formar 
parte de este proceso, por favor llame a 398-9725.  También Loper Elementary va a tener una reunion de 
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los derechos de los padres para el programa de Title I y el pacto de casa-escuela en la biblioteca de Loper 
Elementary el Abril 30 2008 a las 6:00 p.m. 
 
Como la escuela va a improbarse 
 
Esto significa muchas cosas para nuestra escuela.  Primero y de más importante, Loper Elementary va a 
enfocarse en las maneras nuevas para obtener éxito todos los estudiantes.  Hemos identificado las 
estrategías para improbar la instrucción: 
 

·  Proveer más apoyo por los programas de Title I 
·  Colaborar los asistentes de ESL y los maestros para la inclusión del salón de clase 
·  Incorporar la instrucción de los grupos pequeños en el salón de clase 

 
Además a los cambios que hacemos en nuestra escuela, el distrito y/o el estado va a proveer el apoyo para 
ayudarnos con los requisitos de nuestros estudiantes.  Las estrategías incluyen:   
 

·  Proveer un tiempo temprano de salir en los Miércoles para alinear el currículum 
·  Soportar el desarollo profesional en el área de los estudiantes que tengan problemas 
·  Implementar un programa de todas escuelas primarias de Shelbyville Central Schools 

para que los fondos de Title I pueden elevar la categoría del programa de educación 
en nuestras escuelas 

·  Asegurar que todos los maestros y asistentes están altamente calificados 
 
 
Se puede contactarnos si hay más preguntas del progreso academico de Loper Elementary o de sus 
opciones de transferir.  Me gustaría mucho oír de Ustedes y trabajar con Ustedes al hacer nuestra escuela 
el lugar mejor para todos los niños.   
 
Hay una reunion para informarles más el 30 Abril a las 6:30 P.M. en la biblioteca de Loper.  Por favor 
llame al 398-9725 si hay más preguntas. 
 
Atentamente,  
 
 
 
Sally Vaught 
Principal 
Loper Elementary School 
 
Enc (1):  District ISTEP+ Data 
       (2):  Planilla de Solicitud para Transferencia Escuela 
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2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 
General Education Subgroup  

 
 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 80% 89% 89% 82% 77% 86% 79% 81% 
4th  81% 88% 91% 82% 80% 97% 81% 86% 
5th 82% 85% 72% 86% 82% 84% 85% 89% 

 
 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Special Education Subgroup   
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 48% 36% NA 76% 52% 41% NA 59% 
4th  45% 28% 38% 52% 53% 33% 38% 38% 
5th 39% 38% 44% 30% 50% 46% 63% 55% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Free/Reduced Lunch Subgroup  
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 62% 70% 77% 70% 61% 70% 71% 73% 
4th  63% 68% 75% 67% 63% 78% 63% 64% 
5th 62% 67% 63% 67% 64% 64% 72% 74% 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Limited English Subgroup  
 

 State/LA Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd  NA NA NA  NA NA NA 
4th  45% NA 60% NA 53% NA 40% NA 
5th  NA NA NA  NA NA NA 

 
2006 ISTEP+ Passing Percentage for Language Arts (LA) and Math (M) 

Overall Subgroup(Includes All Student Subgroups)  
 

 State/L
A 

Loper/LA  Coulston /LA Hendricks/LA State/M Loper/M Coulston /M Hendricks/M 

3rd 75% 77% 88% 81% 73% 76% 81% 78% 
4th  76% 77% 82% 75% 75% 85% 74% 75% 
5th 76% 79% 67% 74% 77% 79% 80% 82% 

 

*Note: 
·  Subgroups vary at each school. 
·  NA indicates not enough students to classify as a subgroup. 

State percentage indicates average % passing. 
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Fecha  _____________________________________ 


